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IDENTltF'iERS 
ABSTRACT 

" TMs manual was designed to assist schools 

consolidated application fun^irg in their development of a 
comprehansive educational proqram and, in thej^r writing of a sfchool 
plan to reflect thatVproqiam. The funds administeried through the., 
consolidated application are ^om both state and federal programs 
desig^ned to j.m prove the gualit^ of the school program- Th€»task of 
tb*88 pirtii^ipating in the consolidated application funding program 
is to examine the, effectiveness of the school program and its 
responsiveness to student' needs, interests, and ways of learning, and 
then to restructure the existing program to make it as effective and 
responsive as possible. Chapter 1 describes the program requirements 
to be met in operating programs through the consolidated applicatibn- 
Chapter 2 ^contains a snjpiary of requirements that a written plan must 
meet- The appendices tMp basic educational references choeen/to 
assist program planners. The proqrams included; in the consolidated^ 
application Include the School Improvement Program; Titles I, IV-B, 
and IV^C of the Elelientary Secondary Education Act; the, California 
?tate compensatory Educat«n Program; the Limited-English-speaking 
Prograi: the Non-English- Speaking Prbgram: California State .Preschool 
Funding; the American Indian. Iducation Programs; t,bo Mlllei-Onruh 
Program; and the staff development programs funded by California 
Assembly Bill 551, (Author/JH) . 
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ERRATA 

SCHOOL PROGRAM DEVELOPMENT' MANUAL 



Page 3 ~ Replace ; The requirements for preschool* apply to. eligible low-income 
or educationally disadvantaged students in the schools funded through 
State Preschool funding; ESEA, Title I; EIA;" SCE.. With ; The require- 
ments for preschool apply t6 eligible low-income and educationally 

-N,^ disqidvantaged students in the schools^' funded through State Preschool 

funding; ESEA, Title I; EIA; SCE. ' " ^ 

. ♦ 

PaRe 8 ^ ^ * Replace : However, since the bilingual education program is not , 

required for FES students, the notification to their par'ent;^ must seek 
written approval or written disapproval of participation. With: How- 
ever; since the bilingual education prograin is not required for FES 
students, the notification to their parents must seek written 
Vlisappr^val of participation. 

Page 16 - Replace : Only children who have been immunized mu^t. be admitted. 

With : Only children who have been immunized -s hall be admitted. 



Page 18 - Replace ; All contracts, with a total cost in excess of $1,000 must- be 

described or identified, including identification, pf contractor; justi- 
fied in terms of program and student n^eci; and submitted for approval 
in. the school plan. With ; Each con tr*a0ft with a total cost in excess 
of $1,000 must be described, including' identification of* contractors 
and justified^ in terms of program and student need. 

• . ■ * 

.Page 32 - Replace : All contracts with a total cost i» excess, of $1,000 must be 
described, including identification of contractors, and justified in 
terms of program and student need and submitted for approval on page 7,. 
Part rll, of the Common ii^ages./ If funds are budgeted for contracts with 
unspecified contractors, an amendment to the budget must be submitted 
for approval when the>! proposed contractor is identified. With: The 

* • school must list, op^' page 7, 'P^t^t II, each contract with a total cost 

in excess of ^, ©00' as well /as justification in terms of program and 
student Tieed. • Identification of contractors must also be included. If 
funds are budg^t^d for contracts wp.th unspecified contractors, /an 
\ amendment to the budget' .ttiust be submitted for approval when thef' proposed 
contractor is identified, '* ^ 

»Page-51 - Replace ; " T^^e pro-am description includes instructional 'support 

activities'' for "tne pre/chool participants. ' With ; The program descrip- 
tion incUides instruojKional and instructional support activities for 
the presohopl participants . .. 
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IMTRODUCTION 



The purpose of thie School Progrea Developaent Manual is to assist those . 
schools receiving consolidated application funding in their development of a 
coaprehensive ptograa for their students and in writing « school plan to reflect 
that planned progra*. This manual is the 1930-81 edition of what wtfs previously 
called the Manual of Requirements and include^ a more detailed explanation of 
plan approvabilUjr. Last year this explanation was found primarily in the Full 
School Plan. d97<^i80. Review! ' Manual . 

When us^fij-^ manual, it is important to note(j;3»4t-.all of the funding 
sources within t\^f consolidated application have a common, purpose— that of 
improving the quality of education experienced by the students at the school. 
•Whether the funds -^re intended for all students, as with School Improvement 
funding, or for S0lected students identified because of special needs (ESEA. 
Title I; Economic 'Impact Aid), they are to be used by schools to help make 
their existing schpol program more fully me^t the needs for each student. 

Although consdtUdated application funds, must be used to supplement, not 
supplant, existing tesources. program planners at a school must understand that 
their task is not '%o decide .how to "add on" to the existing program or how to 
plan extra projects iwhich will help students overcome defifciencies resulting 
trom earlier educational experiences at the school. Rather, the task of the 
planner* is to examilne the effectiveness of the existing program (measured by 
achievement of students) and its responsiveness to student needs, interests, 
and ways of learning (measured by such processes as the Handbook fo r Assessing 
an Elementary/Secondary School Progr'am ). The primary challenge then becomes 
,hdw to restructure the existing program in order to make it as effective and 
responsive as possible using current and additional resources. ^ 

This MAuaX conuina three major aectioase Chapter I describes the pro- 
gram requirements which myst tre met in operating programs funded through the 
Consolidated application. Chapter H contains a summary of requirements which 
a written plati must meet. The appendices are basic educational references to 
assist program planners. . # 

N 

c'^ receiving School Improvement. Title I. or EIA/SCE funding are 

to^ake the following. plannntg steps: assess program and student tfeeds, develop 
objectives, plan the program, develop a year-round proceA for planning and 
evaluating the program and allocating school resources. In carrying oJt these 
steps, each school begins by recognUing how effective its current program is in 
meeting the needs of its atudents and then by determining ^ow the progra* oan be 
Mde more effective for individual students, for subset* of the student, pcfpula* 
tion, and for all students participating in the progi^ams at the school— funded 
through the consolidated. applicatidn. 

While the plaaning process begins with the student'* curtent educational 
PJfograa and how it may be made to be more effective through the use of these 
additional monies » the activitiis to be provided by the consolidated application 
4<inding source(s) are determined by the requii^ments of the funding soutce a*" 
Vectived by the school. 
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. A ^ ««nu*l will assist schools in designing Arograms 

•nd plan, that are compliant with the laws and regulations governing th^ use 
of the funds received. These chapters are organized so as to indicate /irst 
those requirements that apply to all School Improvement, Title I, ox EIA/SCE 
schools and. secondly, those requirements specific to each of the funding 

^h^^!I;;lv^^ ^i /^^^^l^* identify, clearly the parts of Chapters I and II 

that apply to th^ir school program and refer td thes^ chapters throughout the 
llVLVl °f 0«".the school plan is xii:af,;ed', school planners should 

refet to Appendix E— Summary of Requirements for Written Plans to assure that 
the written plan is compliant with the requirements for the funding sources 
received by the school. -* . ^ 
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The various lavs adminis^tered through the consolidated application all have 
at^ their primary goal the improvement of the quality of school program and the 
benefits that the improvement vi 11 bring to each student participating^ in ,the 
programs* When a program is of high quality, it will meet the needs 4|nd inter- 
ests of each student, allowing him or her to achieve mastery of the basic skills 
and, beyond that, to achieve to the maximum of his or h^r ability. 

While. the particular requirements of the various funding sources differ 
regarding students to be served and the curricular areas to be addressed, they 
all share the requirement of addressing the entire program for participating y y , 
students in each area of the planned pijogram* Generally, the activities pro*-, 
vided through the special funds relate 'to only. a portion of the ptogram in 
an area; nevertheless, such activities should be provided in recognitic&i* of 
students' total instructional experience in a given area. ' 

• The requirements of School Improvement apply to all students in 
the funded grade levels in SIP funded schools (Education Code sec- 
tions 52000-52040). , 

• The requirements of ESEA, Title I, and State Compensatory Education 
(SCE) apply to participating educationally disadvantaged students in 
funded schools (Title I, Elementary and Secondary Education Act of 
196^5; PL 95-561, 1978; Economic Impact Aid (EIA), Education Code sec- 
tions 54000-54020). * ■ , ^ ^ ' 

e fhe reqiu^ements for services to limited- and non-English-speaking 
(LES/hJ^ students apply to all limited- and non-'English-speaking 
students in all schools XK-12) regardless of funding^ (Education Code 
sections 52160-52179). ' . ' 

• ■ * ' ■ 

.4 . ■ . 

• The requirements for preschool apply to eligible low-income or educa- 
tionally disadvaifM||d students in the schools funded through State 
Preschool funding; Title I; EIA; SCE. 



^9 ?he requirements of American Indian education apply to all schools with 
ten or more American Indian students regardless of funding (PL 874; 
PL 95-561, Title XI, J^78; Stat« Board of Education Fo^cy, June 1976), 

• Tl{e' requirtmeoti ot MiUer-Unruh are applicable for eithef kindergarten ' 
thi'ough grade three, or grade four through six reading programs in the 
funded schools (Education Code sections 54100-54180). 

• ./SEA, title IV-B (library resources and instructional materials), ESEA. 
title IV-C (innovative school projects), and AB 551 (staff develfopment 
programs fmeet their respective requirement! in applicationt submitted 

, separately; however, the funding and major activities of these programs 
must' be described in the school plan so as to present a complete picture 
of the conto^dated application program at every school. 
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A. INSTRUCTIONAL AND RELATED PROGRAM REQUIREMENTS 

In thii iection, the required char'acteristica of instruction will be '/ 
discussed, followed by the curricular requirements for School Improvemfent 
and Title I/SCE (including Title I/SCE schoolwide fj^ograms), bilingual 
programs, preschool, American Indian students, and Mill er-Unruh. 

1* Required Characteristics of Instruction ; How to provide a high 
quality instructional program foi* each participating student clearly 
depends on student and program needs at each school. Circumstances, 
instructional materials used,: teaching methodologies, for example, 
can and must vary in response to student needs and interest's. c None- 
theless, many of the characteristics of a quality pi^ogram from the 
perspective of the students are common to all consolidated application 
programs. These common characteristics and those that'are specific to 
funding sources are prescribed by law and regulation. 

a. Characteristic s Common td All Schools: 

^ )9.' 

- Teaching methods, materials, and subjects that are 

* responsive to individual a|tudent' needs , strengths, 
interests, and way of learning. 

« ■ 

> 

- Continuous progress for each' student in all curricular 

^ areas and the opportunity for students to learn at a rate 
appropriate to their abilities. 

- Instructions of 'Sufficient quality to promote the develop- 
ment of each student ^s maximum potential* 

b# School Improvement ; - 

- Instruction planned to, meet the special needs of LES/NES 
students, students with exceptional needs or abilities 
including the gifted , and educationally disadvantaged 
studgjits • ^ ^ 

- Development of critical thinking and independenf judgment 
^for each' student, within three years for ^l^mentary 

ichools or five years for secondary schools, in all areas 
of the curriculum^ 

Classroom and school environment conducive to learning 
and to the personal and social development of each 
student. 

Opportunities for each student to pursue educational 
interests* 

In secondary schools, alternatives in size, location, and*^ 
make-up of learning groups in all areas of the program, 
^eluding community-based learning. 

In secondary schools, opportunity for students to demon- 
strate proficiency in any area of the curriculum in order 
to waive courie**hour requirements and pursue an elective 
course of study. » 



c. Title I/SCE; ConsideTttion of programs designed to sustain 
the gains oj the participating students. 

' ■ t • ' 

t 

The characteristics of insttuction apply to the whole instruc- 
tional program within the scope of the funding category of the school. 
For example, in a Title I/SCE school, the characteristics apply to the 
way in which basic skills and multicultural education are taught to 
participating students. In School Improvement schools," the charact^r- 
.istics ^apply to the whole program being offered. If a School Improve- 
ment school IS phasing in some instructional areas each year ('see 2a. 
below),* then the characteristics are required for those areas beina 
implemented. ® 

I 

Handbook for Assessl.ng an Elementary School Program and the 
Handbook for Assessing a Secondary School Program contain criteria 'for 
judging program quality and should be used for reference.' 

2* ^.Curriculum Content; The instructional program of the' school must 
have .the pteceding characteristics.. The choice of curriculflV areas 
in a school program 'beyond those mandated in the Education Cod^'- 
(sections 51200 through H269) is a local responsiblity, subject to 
the following consolidated application* requirements : 

a. School Improvement: 

- Participating students , must acquire 'the basic skills:' 
reading, language, writing, and mathematics. 

- Participating students must develop multicultural aware-- 
ness and knowledge. 

All curricular areas in an elementary school's program 
must' be phased into School Improvement within three . years. 

- All curricular areas in, a secondary school's program must 
be phased into School Improvement within five'*years. 

- The instructional program must provide for each student 
to deveyp personal responsibility, self-esteem, social 
responsibility, and respect for others. 

# 

✓ ■ ' 

b. ^ Title I/SCE ; 

- Participating students must acquire the basic skills: 
reading, language, visiting, mathematics. 

- Participating students muse develop multicultural aware- 
ness and jcnowledge. 

- Each funded curricular area must be chosen on the basis 
of an snnual assessment of the educational needs of the 
Title I/SCE students.. ^ 



Title I/iCE fundus budgeted to a curricular area must be 
ua^d to buy excesa cost services in that area. t 

*. • • 

Excess cost servicers may be provided in reading, language 
* (waiting), and/or mathematics. 

' * * 

Excess cost serv.ices may be provided in other curricula^ 
areas only if basic ski^l needs of »t;udents are being met ^ 
and student needs in these other areas qf /the curriculum 
have a high priority. * ' r 

■ ■ ♦ 

The SCE program must provide for preparing students 
for post^econdary education, training, or employment 
(secondary). 

Title I/SCE participants must b$ cheseA« in accordance^ 
with the specific criteria established by the school 
district, as stated in the district fut^ding application,^ 
the A-127D^ ' 

The excess cost services (or resources) provided by 
Title I/SCE funds must go only to Title I/SCE partici-- 
pants. They mu6t not be used for the general' njeeds^' of 
the school > for all students in the school, or for all 
students in specific grades in the school. In nb 
instance can a school's entire multicultural program 
be fund^ by Title I/SCE^ 

Tiie s^rv^ices that^ the Title I/SCE participants receive 
from state and local funds must be equivalent to the 
services provided to all other students. The excesd cost 
services must not exclude, the Title I/SCE participants 
from the regular ongoing school program. 

* 

Since the requirements for Title I and SCE are identical,, 
the services provided to participating students are the 
same.^ Therefore, a staff m'ember may be funded by both ' 
Title I and SCE with no requirement for distinguishing 
use of time between ^the- two. However, when staff are ^ 
multifunded using Title I/SCE and other funds, care mu%t 
be taken to make sure that the amount of time spent in 
Title I/SCE duties is commensurate with their funding 
from TjLtle 1/SCE. Tiifte accounting records can Verify 
thiai. 

Attention tnust be given to Title I/SCE programs designed 
to ensure that Title I/SCE participants can ''sustain the 
gains" they have made in the Title I/SCE program. Summer 
programs, extended day, and intermediate and secondary 
level programs can aisist Title I/SCE p^ticipants in main 
taining a higher level of achievement and accomplishment. 



\ 
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• • ■•• •■• , ■ !^ 

* .i; f "<*ividu:al sturfia^vt .Title 

V.& h' 'jertibiiW tV prorttioh of^ Title I and district or state EIA 

•i V ' 'rfsources. *Bn .the .rViCOBimendation of the district advisory 

' ' , '/*;. * cpuricil »hd t^e schg,^ advisory council, certain schopls t'eceiv-. 

- . f . . 4iing Title ; and/or SCte fyndinj^^may apjily for such a schoolwide 

" , ' pregram through th6 4^0-81 ^A127-Dj'd is trie A 
' : ' schbolwi'^e >roi^rain i» subject to the^same*r^^ 

^ Ti^le ij^fivprograin8 4)/i%h the exception o{ tffe- reUtrietions oi} 

' "•• * exc<{S8 <<(^t services*. * • ■ ' • • 

'4^^ • wW> •.:,>■ . f»> J. . • • . • 

* , >^ AIL stiidetits, intisrt acquirr 

-v ; ■* ■• • .^ibige ^migheaiat ic:8 . * • * ' 

. ;■ ■ • ,vj . " &fe4identtt^^jp develop nnjlticuJLtural awareness and 

■V . v-r:;'.. ■ ■/ ■■'■^'■■■^■^■-■'■■'inirl ti cultural . ^, 



' , - Supplemental services (basic skills ^pr oth^r areas) iji-ased 

'-'■'"^^•■L^ , 60 assessment of need of all sthd^nts ar-e provided fdx . 

« students, i.e., 'entire pfogr^m enrichment for all * 

»■(■'■ ' • • ■ .^ students. ' - • ■ . . ® ^' 
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* ^. /■ . .. B^lingual^Edij^ation Programs ; . ^All schpols . rgfeaxfl'ess of 

; , ' ^ funding, 9.re required to provide a. 8tat|;;b%li*ngual education 

'Si; program Jab 1329), of eithpr partiql, full, or biringu»r- 

^".r. ^ bicultural instruction *t any grade level:, Uttd-^^garten tihrbugh 

grade six, where theft are ten or more I,B«/NES students with 
>r • primarK .language. Wliether referred to as . the (^),(b), 

>rv / - .. <^.) pJ^ogr^s or the 'pairtial, full, bilingual-'bictiltural educa- 
^> , , tion prdgrams, the required curric^i\i|» content of programs m ' 

•- "■ , * -the 'same. „ > '.v^'i': 
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* ' Por LES/NE's students in, the bil^bgu'al jH-ogtam, the required 

curricutum conisistlXof: ' fVv' • • -■ 

. 1": ' ~ English Ung^«^4\1l^l9P^^^ • 
"sirigf an EflgIj;irH ISI-^ a 

- The mtrodufctioh of Englislfi^vi^iinguage reading at a 
'specified and planned point: in the students' langudige 

■■; ■ . growth . . . ' ' . ■. ^. 

> Primary language devplopment, reading^ and writing 

•ducation jsind mathematirfB instruction 
. . .^iv.. ; '^ui injj ,tl\<;^p^^^ languag^^ ^ 



/a<|^*^TPldle 5; Cflifa^^^ AdminiitTativa^Code, iectiona 451)0-4501 and 4503.; 



For |p.uent-RngUth-tp««king (P£S) studegts in the bilingual 
,p«^ogriM,9|he require^ curriculun consiiitii of: . 

f 

- The school's regular all English curriculum*^ 

* r The of fering of secondA^anguage instruction^ in the 
^ ^primary language of the LES/NES students 

A more detailed discussion of the bilingual program's 
€ontedt is found in the Bilingual Education Services Guide , 
published by the Department of Education, (see App^g^n^^^ 

In each bilingual classroom, there must be no more than 
66 percent LES/NES students, unlets the percent of LES/NES ^ 
students in the total school enrollment exceeds 66 percent. In 
such caset the^ number, of LES/NES students in each classroom may 
be AO greater than 10 percent above tlie percentagis in the total 
L^S/NES school. intollment. In any bilingual education classrbom 
ultl th* LES/Kl|I$' lUtijulents ai;e to have the same primat7 language* 
For example^ in a fpanish bilingual cXaasroom, the primary 
language of each LES/NES sjtudent is Spanish* LES/NES students 
with o^her primary languages such as Portuguese or Russian are 
not to be in a Span;Lsh bilingual classroom* 

Each principal teacher of the LES/NES students must be a 
bilingual cross'^cultural teacher unless the position i^ under 
waiver, in which case, the teacher in the position under waiver 
must have.lhe assistance of a bilingilal cross*-cultural teacher ' 
aide* A> 

.Parents must be notified prior to the enrollment of any 
student in a bilingual program* Written in both English and 
the primary language, this notification to parent or guardian 
inist include:'' (aVa'description of the program's content and 
"purposes; ^b) an invitation to visit the program; (c) an oppor- 
''tuhity to participate in the district.or school committee on. 
bilingual education; and; (d) an invitation to come to the 
school for a conference concerning the progr^'s objectives* 

Since the bilingual edupatipn program it required for 
lill^/MES atudenti, the notification to the parents of LtiS/NES 
■ tud«ntt ■uifc' state tliat unless the school ik requested in 
wtitlng to assign the student to a hon^billgual classrooa, the 
st;udetit will be placed in the required progcan* No parent 

''approval of participation ■'is required. Howevevi,;'- since the 
biliirigual education prograa is hot Required for FES students, 

'the ttdtification jto their parents aust >seek written approval 
or written disapproval of participation* 

Acc6r4ing to Section 4306 of Title 9, California Adainii- 
trative Code, the average performance level of FES participants 
•hould'k wherever possible, be at least ft the average pcrfon^ifc 
level of the respective grade leVel of the respective grade of 
the prDgraa. ' . > 



ev *Bilingu<l Individual Learning Proytamg (BILPi) ; All achodli 
regnrdless of funding, iiuat a provide a bilingual individual* 
leainiing program for each LES/NES student not in the state bi- 
^ringual education progrltm. In^ kindergarten t;^rough grade ^six, 
BILPs are required for each LES/NES student withdrawn by his or 
her parent or goardian from the state bilingu*r education program 
aiid each LES/NE$ student, in graders with fewer^ than ten.L£^S/NES 
students of the same primary language* ' ^ 

In grades seifen through twelve, the BILP is the required 
instructional minimum for each LES/NES studentv^The state bi- 
lingual education program (the (a), (b) , (c) pro ^ramrf ) may be 
offered in grades seven through twelve at the option of the 
school. BILPs are not necessary for students in grades seven 
through twelve who participate in the state bilingual education 
program provided that program is described in the school's plan 
and meets the' minimum BILP requirements which follow. 



Bili)igi}^I individual learning programs must contain the 
following' i^fitrijiptioiiaX features: 

- They must include activities in which the student learns 
English as a second language* 

- They must include instructional activities in whJfch the 
8tudent'l9 primary laiftguage is* used in an educationally 
supportive manner. 

7 The individual learning plan must be based on an evalua- 
tion of the individual student and developed in consulta- 
tiian with the student (secondary schools) and his or her 
parent' or guardian^ 



- The bilingual iWividual learning plan must provide 
. bilingual learnu\|g^ opportunities through the use of a 
bilipgual crosf ^cultural teacher or bilingual cross- ^ 
cultural teacher's aide. Bilingual cross-cultural 
teacher aide is defined as an aide fluent with both 4 
EhgUih-speaking pupils and with pupils in a bilingual 
bicultural program. Such an aide must be familiar with 
the cultural heritage of the limited-English-speaking 
pupils in the bilingual classes to which he or she is 
assigned. Nohemployees of the district, voltfnteei;s, 
and cross-age tutors may be designated as meeting this 
definition. 

The school bust deicrib^ theie bilingual individual lijiarn- 
ing programs in %nriting, and the programs must be kept on i^ile 
along with a list of participating ftu^nt's by name^ grade, aiid..: 
language. . " ■ . .y- ■ .^■'^..■r<' 

■: •.: ; 

Note that schools that receive only EIA-^LES/NES funding and 
cdo not have' ten or more LES/NES students per grade level arere- 
.quired to provide, at a minimusi,'^ services to LES/NES Audenta 
through bilingual individual learning programs. ] 
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School* that did not anticipate the requirement for 
* («), (b), or (c) biliagual program based upon enrollmen 
. tions (April, Rr30 report) thit have more l^han tea LE" 
students per gradie level, K-6., with the $in^e primary 
when school starts ift September must serve/ the LES/NE^/stud 
with Bilingual Individual Learning Progranis, while tJWfey pi 
implem#ht an (a), (b), or (c) program as /Soon as poiaible 
school must implement the (a), (b) , or (/)' program x/d lat/6r 
the following year. • ' / • 

If the school anticipated ten or Lore lES/mS studfenta per 
grade level, K-6, with the same prima/y. langu^age based/on enroll 
ment projections (R-3Q report), pUnnfed an (a), /b) , Jr (c) pro- 
gram, and the enrollment of LES/NES students was/ fewrf than ten 
per grade level, the district may chbose whethe^ to c/perate the 
(a), (b), of (c) program or to provide Bilingual Individual 
Learning. Programs. . - / 7 




^* Preschool Requirements : Preschool 'programs may be funded 
from three. sources: state pre8<:hp|bl funds; ESEA, Title I funds; 
and State Cqmpensatory Education flunds. Preschool programs are 



preschool , operated 
with other 



a school dlistrict, is not locajbed at |i. school 
consolidate^^ Application progVams/ in the kindergarten through 



^rt of the o^onsolidated applicat /on. If 

it 

. _ , \hi 

grade twelve range, the preschool would submit its own plan. If 
a preschool is, located at a scHoj^l that is deceiving Title I/SCE 
IP funding, the preschool pr(xgram fiiust become part of that 
s ^consolidated applicatiop program and plan. 

Preschools have definite limitations regarding eligib^iity 
for enrollment. Preschool ^ticipants must be betweeii three 
years nine months and the legally eligible kindergarten' age 
(lour years and nine months). Enrollment priorities should be 
eflablished for LES/NES, children with exceptional needs, 
children from families with special circubstances . 



and 



. Preschool participants mustlbe from verified low-income 
families.' In addition, preschool programs funded by Ti^le I/SCE 
must serve only children living |n designated targ$;t areas. 

The following are preschool ''curriculum^ requirements : 
Language development 

■ Reading and pathematics readiLeis (cognitive development, 
gross and fine motor activitijes, all modes of perceptual 
training) 1 - ^ 



Tha April, R-30 report contains data submitted by school district regarding 
LfS/MES enrollments on a school -by-school basis, ijhi^ report is the basis for 



__jiS. lihiS --r-r- 

planning and providing bilingual programs for the liext year A 



,1^. 

lucatK 



State PrMct^ool Cuidclinas . fftate Department of Edu<iation, 197^page 3. 
8m also Title 5, California Adninistrativa Coda, Section 4425. A 



- MulticuUuri^l education * ** 

r Art and icience . ' . ' 

- . MuaiCi dance, drama ' / 

^ Physictal, aocial . and emotional development , including 
health, nutrition, and safety ^ . ^ 

These curricular areas should be designed to inclyde not 
only planned educational experiences, but they shoUld also be 
balanced with spontaneous self-directed plav emphasising inter* 
actionji/ith, other children and witK adults. ^ 




g»/ American Indian Students ; The following policy of the 
State Beard of Education applies to all schools , regardless, of 
funding: 

' ■ * . . * 

Each district with a s'ignificant number of American 
Indian students enrolled in any of its schoolr hais 
a responsibility to these students. Significant 
American Indian student population is defined as 
being ten or niore identified American Indian students 
in any school . In prder to provide for positive " , 
action to provfde equal, educational opportunity for 
American liidian students at' such a school, the * 
school's comprehensive school-level plan should 
include appropriate assessment and a program de- , 
scription specific to the culturally reflated needs 
of the American Indian students. At schools with 
fewer than ten American Indian students, there is T 
no r^equiirement ifor a specific pl'an for these stu- ) 
deitts; in this case, the school^must address their 
educational needs individually* 

/ If the •chool !• receiving funding under PL 95-5W, title XI 
' (fornerly Title IV under the Indian Education Act), the Johnson 
O'Malley Act, or Native American Indian Education (AB 15A4), the 
needa of the Anerican Indian atudenta are considered aa being 
addressed as part of the application 'for these funds. The 
. provision of services to the American Indian students through 
these funds should be noted in the consolidated application 
school plan. If, however, the school* has ten or aore Aaerican 
Indian students and is not receiving special funding for these 
students, the school is expected to take note of the "special 
educational and culturally related acadenic needs" of the Aneri- 
can Indian students and address these needs in its coaprehensive 
plan and prograa. . 



State* Pretchppl Guidelines . State Departaent of Education, 1979', pages 6-9. 

The text Of this policy stateaent is in the appehdix. Public Law 95-561, a 
Title XI, aay als^e conliulted regarding the responsibilities of LBAs to 
Mttrican IndiiiKJiCudents. » 



^. j ^tftller-Unruh : A 4<|^6i||^ total'allocation for Miller-Unruh 
f<5<jialist 'teacllffcr* Bjust be'u^ed in kindergarten through grade 

iree ok^in j^radea four through six. They must be relieved of 

'^^:}^flk^^J?ular feacher ar^d administrative dlities. For example, the 
* MijllerrUnruh reading specialist ihust not> be used as an adminis- 
ttative aifSi$tant, a vice-prinijipal, a 'substitute for absent 
Ceaoher^^ypi:. other personnel ^ nor be assigned to supervise recess 

l^f - r .9^ tW a^ljtoq). jriird.; Their reiponsibilites are as follows: 

... • • . . ■■i -:^-:^ 

Giradl^^ne— supplement the reading instruction i-or all 
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- pradei:, j^jig^^ group or individual reading 
^"^•^'^"<?'^Ww*'ife»<lent8 -with reading disabilities 

- Grades four, five, and six— small group or individual^' ^ 
reading in^ruction for students with reading disabilities 

A Mil ler-Unr!k» reading specialist may assist in the school's 
efforts to improve l^he ins true tioHal skills of those persons who 
.have responsibilit)^'J|cfi:^ the students in those grades to which the 
Miller-Unruh readinj| specialist provides 'Services . ^ * 

MilleY-Unruh readiillg 'specialists are no longer required to 
administer state-mandated reading tests; the use of Miller-Unruh 
Pupil Profile Cflrds is, optional. 

The State Department of Education authorizes Miller-Unruh 
reading specialist positions for specific schools; therefore, 
transfers of positions from one. school to another within a 
district must be approved by the State Department of Education. 

School districts must not use School Impllvement Program, 
Titl,e I, or State Compensatory Education funds to make up the 
difference between the Miller-Unruh reading specialist's actual 
salary and the amount apportioned per position by the State 
Department of Education. 



B. INSTRUCTIONAL SUPPORT REQUIREMENTS . 



For inttructional programs to be fully effective, they must be well 
supported by the school and the district in the areas of staff development, 
parting invtiflvement and education, and health and guidance. The d^^itrict 
•trategies to assist schools may be an integral part of this portion of the 
schools ' planned program, and, if so, they should be clearly identified as 
•uch< This section describes »taff development, parent education, parent 
invoitvepent , and health and guidance requirements* 
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St»f f Dfrvelopment* Requirementa ^te 

Requirementa Connon to All Schools Receiving SchooV^ Improve- 
ment. Title I. or State Compensatory Education Funds ;. 

, - Staff development must be provided for all certificated, 
paraprofessional, other appropriate classified, and^i . 
volunteer personnel involved in the program. 

- Staff development must be clearly related to the instruc- 
tional program design to meet student needs and to the" 
unmfet needs of staff members. 



- Staff" development must be related to the unmet need%of 
the school staff to plan and evaluate the planned programi 

- Schools with a multicultural population must provide 



staff development I multicultural and 
ties appropriate to the needs of the 



intergroup activi- 
school population. 



% 

- Staff development activities must provide for the joint 
participation 6* certificated, paraprofessional, and 
other ^ptoptiate classified and volunteer personnel. 

•*. -» ' . ^ 

b. Schoo 1 Im'prov emen t ; • 

r 

- Staff development objectives must address'an inprease in 
identified staff skills and knowledge. * 

- Staff development must^ be provided for ^school ^ite 
councils and other advisory councils as necessary for 
them to carry out fhfei^-tnandated functions of planning, 
implementing, and evaluating the planned program. 

- Staff development activities muBt be planned with the 
meji>*»£^al»ip of the councils^, and the council members must be 

^provided appropriate materials in order to carry t)ut their 
/ functions. - 

- Staff development must be planned to allow for a diver- 
sity of staff development activities. 

- Staff development must be designed and implemented by 
^ classroom teachers and other participating school per- 

'sonnel (with the aid of outside personnel, as necessary). ^ 

- Staff development must be conducted during t;me set aside 
during the school year, including release time, 

- Staff development must be evaluated and modified continu- 
ally by participant* (with outside aid, as necessaW). 

- The school principal and other ^administrators must be 
active participants in staff development activities. 
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c. Title I/SCE ; 

- Staff develdprnfent"" objectifies must address an increake in 
. identified staff skills and knowledge. \ 

.-.-Staff development must be provided for school a^yisory 
Councils as hecessary for them to carry out their man- 
dated functions bf planning, implementing, and evaluat- 
ing the planned program. 

- Staff development activities must be planned with the 
.membership of the councils^ and the council members must 
be provided appropriate materials in' order to carry out 
their- functions. « 

^* Partial. Full, and Bilingual-Bicultural Education Programs ; 

• - Staff development must include activities that identify 
and improve bilingual teaching methodologies. 

- Staff development must include activities that identify 

improve bilingual cross-cultural instruction skills. 

«• Preschool Program^ : Teaching and supervisory personnel, 
p^id assistants, and' parent and community volunteers are requij^ed 
to take part in a program of in-service training. 

This training should consider: 

The needs, duties, prior training, and education of all 
staff members' (including parents and volunteets) 

- Separate preservice trai^ning for inexperienced staff or 
volunteers. " • < 

- In-service training emphasizing the mutual and complemen- 
tary roles of all staff in the program 

- Specifically designed joint training should be provided 
for teachers and aides 

2* Parent Involvement and Education Requirements 

a* School Improvement ; 

- Parents must be Involved in the planning', implementation, 
and evaluation of the school program. 

- The prograa must provide for active involvement of 
'par«n|^ in the claasroon «nd in other program activities 

(•leaentary only). 

- Instruction in child growth and development must be, 
offered to parents (eleaentacy only). 



Stata Prai chopI Guidelines . California State Department of Education, 197^9. 



b. Title I/SCK 



. V 

lust be ii 



^ - - Parents of parti/cipating students must be*^ irtvolv6ti in the 
plannirtg, iroplein*i^ation, and evaluatipn of the school 
program. \ ' ' • \ 

- Parent educajcion must b^provlded andr^ust include 

^ information, on ways in wtucK parents can assist children 
in benefitting from the program* 

■ !• ■ ■ ■ . ■ \ • ^ ■ ■ . 

c* Partial^ Rull, and Bilingual-Bicultural Education Programs ; 
The primary language of the LES/NES students must be used in " 
activities for parents* 

. ■ \ 

d» Preschool Programs^ : Tht progVam must provide for parent ; 
participation in a variety of ways and should include the 
fallowing: * 

- Parents are expected to participiate regularly, in the 
classrQom and in parent meetings. The mandated adult/ 
child ratio of ItS'cannpt be met unless parent or other 
volunteers participate on a regularly scheduled basis 
in the classroom, / 

- Regular parent education meetings should be held eight 
times a year, 

- Parent education meetings should be platfned in coopera- 
tion with parents, 

- Teachers and other ap^opriate staff members' are expected 
to make regularly schedb^d home vi sits, 

3* Health J Environment^ and Guidance Service Requirements 

«• School Improvement : , 



- In elementary schools i an assessment of the health needs 
of the students must be made, 

- The school must provide for each student to develop 
emotional, physical, and mental health, 

- The school must provide an environsiiiint which fosters 
positive relationships*^* - 



State Prsichool Cuidcl^iaes . California State Department of Education, 1979, 
pages 4, 6, «nd 7* 

1,- 

8 ' ■ ' ^ ■ • 

Hatting this ritquircMUt !• in addition to tho«e haalth taxvica aandatad 

by tha Education Coda. , ■ ' t . 



^ In;iit^c6nd«ry schopls, each student must receive timely 
advice/about learning options, career Opportunities » 
and advice about school-related ol^ {Personal: matters 
• responsive to "his or her ne^ds. 



b. Title I/SCE; 



In elementary schools, an assessment of the health needs 
^ of the students must be made. . 

The availability of health, nutrition, and social serr 
vices through local, state, and federal agencies shall 
be explored. These services are to be utilized wherever 
appropriate before using TitW I/SCE funds for\puch 
services • 



0 

PreschooT Programs : 

- Preschool programs must include a health plaa, /ncluding 
health education. 

, . ■ _ ; \ , < 

Each child must have a complete medical examination 
within a reasonable time prior to or after enrollment*. 

- Only children who have been immunized must be admitted. 

- Paid, and volunteer personnel must have a tuberculosis 
clearance. ^ : 

" Each child must be examined daily for indication of 
illness* t 

- Nutrition must be provided in the program. ,^ 



C. EVALUATION kiEQUiREMENTS 

Each school with School Improvement, Title I/S(JE, or Preschool funding 
must plan evaluation procedures to be used in judging the effectiveness of 
the program and in modifica^on of the planned ptogram* The school must 
address in the evaluation: . 

- The implementation of the planined program 

- Th* quality of the program Ifn operation 

- The outcomy of the program for students and staff 

There must be opportunities for the involvement of parents, community 
rapres.ntativetf, classroom teachers, other school personnel, and students 
(secondary schobli only) in the evaluation of the planned program. 



State Ptetchool Cuidelines . California State Department of Education, 1979, 
pegee 8-9 • • ~ 



The fvaluation must incWde an assessment of the natch between expen* 
diturpi and the planned progiW budget. In all School Improvement schools 
the^^valuatjon must also include an assessment of the school environment. 

In all Title I/SCE schools the evaluation must include objective 
measurement of the education^il achievement of the participating students 
in the basic skills 'at least once during the school year. This measurement 
Of student achievement need not be the same test that was used to Select 
the Title I/SCE participants. 

In Title I/SCE. schools, the district governing board must present the 
evaluation of the Title I/SCE program to the Title I/SCE advisory council. 

Schools must include a plan to evaluate the progress of the LES/NES • 
students in an (a), (b),.or (c) bilingual instruction program and th^ . 
effectiveness of the services for stjuydents with Bilingual indiiiridiial"* 



Learning Programs. 

D. BUDGETING AND RESOURCE ALLOCATION REQUIREMENTS 

'vAll of the funds in schools receiving consolidated application fund- 
ing must be allocJKted through' the school budget. Funds .from iagh consol- 
idated application funding source must be budgeted* separately; together, 
these budgets become the school's consolidated program budget. The bi^d- 
get for School Improvement is established by the school site council. ^ 
The Title I/SCE budget is developed with the advj.ce and. counsel of the 
Title l/SCE school advisory council. " 

EIA funds for LES/NES students, » Milier-Unruh funds', and State Prer 
school funds have definite limitations regarding allowable areas of expen- 
diture. School Improvement Program, Tirtle I/SCE, and AB 551 (funds for 
staff development) funds may be budgeted in any expenditure category in a 
school budget; however, certain expenditures are not allowable* These rfre 
Items that school districts would be expected to provide for their schools, 
e.g., site improvements, including landscaping or painting of school prem-' 
ises, transportation equipment, and so fo¥th. The direct program-relrfted' 
needa.for other types of expenditures must be clearly established by the 
SSC or SAC ahd fully justified in terms of benefit <o participating stu- 
dents. Expenditures of this type are classroom furniture and office ^ 
equipment s^ch as typewriters, file cabinets, and duplicating machines. 

Care mi^st be taken in planning all the expenditures in the consoli- 
dated application progrim so that these funds are used to supplement the 
locally funded pro^ra^i. The funds must not be used to fund a portion 6f 
the regular bMe^ program provided by the dj-strict. Title t/SCE budgeted 
activities are in addition to all other activities budgeted through SIP* 
Miller-Unruh, and/or Native American Indian Education Program, as well as 
the district based program. ' . • \ . 

The centralised services funds utiliitd by the school arc an integral 
1>art of the school program and budget and as such are planned by the sciiool 
and district together. Centralised sWtvices may not am6unt to'aore than 



10 percent of the Consolklated Application funding unless special justifi- 
cation is given in the A~127D. When centralized services are allocated 
against more than one funding source, the amount charged against each 
ftanding source must be proportionate to the services provided by that 
funding source* . 

All contracts with a total cost in excess of $1,000 must be described 
or identified, including identification of contractor; justified in terms 
of program and student need; and submitted for approval in the ^ool plan. 

E. RESTRICTIONS ACCOMPANYING ALL CONSOLIDATED APPLICATION FUNDING 

!• The Consolidated Application program must not segregate students 
by race, ethnicity, religion, sex, or socioeconomic status* The 
^ .program must not: • 

f 

- Create special tracks for the e^ducationall^^y disadvantaged* 

- Establish adjustment, pregrade, or junior grade classes fot 
educationally disadvantaged* * ' 

- Physically isolate children from their classmate$ on a sched- 
uled daily basis except: ^ I 

Elementary — On a temporary basis (as a result of a cVmipre- 
tiensive diagnostic assessment) until the diagnosed ne6d has 
been alleviated* . (ThiH instruction does not substitute for 
instruction in the regul4ir classroom*) 

Secondary — For a limited portion of the day (as a result of a 
^ comprehensive diagnostic assessment of student needs) and such 
assignment will terminate when the diagnosed need has been 
alleviated* 

2* Consolidated Application funds must not be us^ed in place of 
local and other state funding* They must be used to provide prpgram ^ 
services that are in addition to those provided from other state and 
local funds* - ' * ^ 

3* The equipment, materials, and suppliies purchased with Consoli- 
dated Application funds must be used only with or for students ^ 
eligible for program services from each funding source* 



* II. THE WRITTEN PLAN 

Thit chapter describes who must submit ^written plans, the ^format to be 
d in writing the Elan, and wh^t must be included, , addressed, or reflected ^ 
the plan. 



THE SCHOOLS THAT DEVELOP AND SUBMIT PLANS : . 

Schools Required to Submit Plans : The instructions for M^ritten plans 
contained in this chapter apply to all schools that receive School Improve- 
ment; ESEA, Title I; EIA-State Compensatory Education (SCE) funding. Pre- 
schools operated by school districts and funded from state pfei^chool funds, 
^itle -I, or SCE are required to develop wfijtten plans either aslpart a 
sijte school plan or singly, if the preschool is not located at Another 
scho^f. Schools that are required to offer (a), (b>, or (c) type bilingual 
instruction and receive funds through the consolidated application also 
must describe the bilingual instructional program. as a, part of the school's 
written plan. Schools receiving EIA-LES/NES funding only are discussed in 
item 3 below. 



2. Exempt Schools ; Schools which have only Miller-Unruh ; AB 551 staff 
development; ESEA, Title IV-B; and/or ESEA, Title IV-C (singly or in com- 
bination) do liot nee-d to submit a written plan as part of the coi^so^idated 
application. . 

3. Schools with EIA-LES/NES Funds Only ; AB 65 requires that each school 
receiving EIA funds develop and submit a plan to the State Department of 
Education. For schools that receive EIA-SCE, SIP,^ and/or Title I funds in 
addition to EIA-LES/NES monies, this requirement is met by the development 
and submission of a comprehensive school plan using Option. 1, 2, or 3. For 
schools which receive only ^lA-LES/NES funds (but not EIA-SCE, SJP, and/or 
Title I), the following, requirements apply; 

a. Schools Receiving Only EIA-LES/NES Funds with 21 or More. LES/NES 
Studfnts ; All kindergarten through grade twelve EIA-LES/NES fwndftd 
schools with 21 oir more LES/NES students oinist have a bilingual educa- 
tion '•coniittet andNnust submit a plan for a program which meets ttie 
program requirements of the preceding chapter and the plan require- 
ments of this chapter. If a school has ten or mpre LES/NES itudcnts 
of the same primary language at a grade level kindergarten through 
grade six, the school must provide (a), (b), or (c) type bilingual 
ins true tioiqial progiram and must develop a program plan for the, bilin- 
gual program classrooiis. The plan must also include a description ' 
(sec the following paragraph) of .the BILPs lor LES/NES students not 
•arved in the bilingual program. 



b. All kindergarten through grade twelve EIA-LES/NES funded achbols' 
•that have 21 "or more LES/NES, students, but fewer than teri LES/NES 

students of the same primary language at any grade level, must also . 
have' a bilingual education commitlee and must provide services to 
LES/NES students through bilingual individual learning |)rogram8. In 
such instances, each school must develop and the district must submit 
to the Department at least the school plan common pages (except for 
page 6) and a brief description of the following: 

- How student needs are to be .assessed as a bapis for desittninc 
the BILPs ' 6 6 

- The- process for consulting with the studentM^nd his or her parent 
or guardian regarding;^ the BILPs 

- The format for BILPs (See Chapter I.). 

' • • * * * ' . ■ *i 

- How student achieverafent in academic skills will be evaluated as a 
basis for measuring effectiveness of 'the services provided to 
LES/NES students . ^ ' 

*» ' ' 

c. Schools Receiving Only EIA-LES/NES Funds with 20 or Fewer LES/NES 
Students ; AlLkindergarten through grade twelve EIA-LES/NES funded 
schools that have 20 or fewer LES/NES students and that are not 
required to have a bilingual education advisor/ committee and, in *» 
addition, do not have ten or more LES/NES students of the same lan- 
guage at iny grade level have a choice of formats for describing 
their bilirigual individual learning program, fhe program description 
may be a common district- level description of the BILPs for several 
such schools or a description developed by each school. 

In all ca^es, the program description must contain school plan- 
common pages (except for pages 3 and h) and a bri«ef description of the 
following: 

- How Student needs are to be assessed as a basis for designing 

the BILPs \ _ , 

- The process for counseling with the student and his or her Iparent 
* or guardian regarding the BILPs ' ' ' ' . 

- The format for BILPs (See Chapter I.); . . ' 

- How student progtess, will be evaluated as a basis for measuring 
effe-ctiveness of the lervices provided to LES/NES- itudents 

If these schools have ten or m^re LES/NES students of the same 
language at a grade level, they must provide an (a), (b), or (c) type 
bilingual program and must develop a program plan for the bilingual 
program classrooms. ^ 



■J; V Nonpublic School a : The district if :tiif»otikab^l^ the Bubmisd-ion of 
cfce pUn or plan* to provide Title: I a ery^jpf/tp students in nonpublic 
^. .^^hoo^^. The p*rticulair approach Wed 'f^^^i^^^^^ these services i< up 

V '««:%he district. The description of these 'services may be incorporated in 
on^ or more public school^^TO or there may be- a separate: district plan 
aVf nonpublic sdhools; or there may be a separate plan for 
_: : eacb nonpublic .acHopl. ^ , . 



Programs for NgRlected 'Or DeUnc^uent S^Cudegts ; Special forms and 
instructions for programs enrolling neglected .or delinquent studehts will 
be provided to the agencies responsible for ^uch programs. Any questions 
regarding these programs should be a^d^ressed to: 



* . • » 



California State Department of. .Education 
District Suppor^t .Services ' 
721 Capitol Mall 
Sacrameato, CA 9581.4 



Eductition Summer Schools : Both Title I. and State^ Compen- 
lummer school 5 may be operated to serve identified stu- 
Ian requirements for thes^ programs arp forthcoming from 
thfe State Department of Education. ' , 



: f Cofepei^satory E< 
^ satotjf Education 8 ut 
dei/tsu »pecifH,c pl^ 



• THE OPTIOf(AL FORMATS FOR SCHOOt FLANS 



The three optipnal planniag formats used.in p^revioua years have been « 
retained for the .1980--81 school* year. Each format allows schools to address 

•the necessary elements of the school program different ly and to fit the^ele- 
ments toget^ier in ways that will work best for thtm. The planning formats are 
Option the compopent development model ;« Option 2, the in te^r^ed program 

''model; and Option 3*, the U-^Do-It ©odel. * 

' Whichever option a school cfh.boses for I%80--81., a rereading of the Planning 
. Handbook can be helpful, it' outline b the advantages and disadvantages inheren^t 
in each school plan format* The* school should use the planni^ng format thtt is 
•most unc^erstandabie and useful to the 'school planners • 



C. rBASLC ^REQUIREMENTS THAT MUST BE MET .fN THE SCHOOL PLA» 

The reqairementu that must be met in the written plan are of several kinds. 
They include^. v:'' ^ 

{• Participation and Budget pat* : All schools in the consolidated " ^ 
application must submit annually infotnation on program participants and 




2. ' CurricuUr Areai in School laprovement; ; 

-1^ Eleneiltary ■ciooli which begin School Inprovenent iplementation 
in 1977-78 orieiirlier must cover, all curricular areaa in the plan 
for 1980-81. 

- Elaaantary' achoola which began /implementation in January 'or July 
of 1979 mutt coyer all curricular areas in their plan fo» 1981-82. 
Their plan for 1980-81 is for the second 'iyear^of implementation and 
must indicate which curricular areas are addressed in the 1980-8i 
plan and which will be addressed in ^981-82. A sample format for 
meeting this requirement is: ' ' ' 



Area *of the 
school program' 


Will address 
. in 1980-81 


Will address 
in 1981-82 


Language arts • • • \ • • 


X 






X 


X 


— '■ 


X 




^ X 




X 






X 



Secondary School Iniprovement schools must cover all curricular 
areas in their plan for the fifth yea? of implementation* Prior 
to that, secondary schools mi|st indicate in their written p.lan 
when all areas of their schocd program will be included in their 
planned program.. An example of a possible format to use to meet 
^his requirement is given below: 



Area ^f the 
sphdol program 


Will address 
in 1980-81 


Will address* 
in 1981-82 


Will addrebs 
in 1982-83 


Physical education • • • 
OceupAtibnal education • 


X 










X 




X 




• N - 


X 




X 














X 





Modifications to the school plan must be submitted along with tlie 
Common Pages if a school receiving School Improvement funding is in 
its first planning cycle and is ^tsing additional curric^ulum areas 
of the schools program itltx» the planned program. or, as a result of 
ongoing planning fnd evaluat^dn activities i t\i€ school program has 
been modified so that the plaA no longer reflects the program in 
operation. " 



3. 



Rcsul'ts of the. Planning Process ; Each school plan must include the 
ts jrf each of the planning steps. There must be*^ i 

/ ■ > 
T Assessment summaries. * 

- Obj«Ctiv«s 

- DciCription, oi the planned program, incloding progtfm activities , 
ongoing liUnning, and; .y#w^^^ actiyities .J ; ' 

- Resources ailocatitfiiv incl^uding thi^biidget p^^^^^^ 



th*" PUnn 



ing 



Handbook for « more thorough discussion of the plunning steps 



^« Coverage of Required Content : Each achoSf plan must^cover the 
required content identified in Section D pf this chapter-as appropriate to 
the iunding sources received by. the school and the population of students 
at the school. For example, schools receiving Title 1/SCE funding must 
describe the excess cost services provided the participating Title I/SCE 
students . . : ^ 

5* Understand a^lity of the Written Plan ; All parts of the school plan 
must be understandable enough for: 

- The planners to 'recognize what the agreements are 

(K '■' ' ■ • ■ . 

- The school staff to Wnow what ,they are. expected to implement - 



ichool staff to Wnow whi 
itside reader of the pli 



^' ' An outside reader of the plan tp know what he or she can expect 

to see at ,the school when the planned program is implemented 

iP 

.. " . ■ ■■ t 

6« Potential Effectiveness of the Planned Prograni ; School programs are 
planned with the overall goal of enhancing each student's achievement, 
enriching the school program, and maki^pg school a pleasant, productive 
place to be. In the development of the planned program, school planners 
must give consideration to how ef fective 'the program th^y i»ave planned will 
be for the students and others at the school site in meeting this goal. 
For example, in planning for use of Title I/SCE funds, school planners 
must consider the extent to which the planned excess cost services will 
contribute t»a high "Quality program for the participating students. 

It is important to note that while each of th? requirements of 
potential effectiveness need not be specifically addressed in the written 
plan, it must be evidi^nt to the readers of the plan that these require- 
ments will be met by the planned program in operation. 

D. REQUlkEMENTS SPECIFIC TO CONTElfT,: yNDERSTANDABlixT.Y, ANft P(»rENTIAL 
EFFECTryENESS OF THE school; PLAN ' ' ' ' ' 

This section is organized by the steps in thfe planning process. That is, 
the requirements for content, und.erstandability, and potential effectiveness of 
as^iessments are Addressed in the first part, those for objectives in the next - 
p*rC^ follow«l''bi^thos| for program ^description and resources allocation. 

Note" that wlile. the content requiremc[nts are funding source specific or, 
in the case of^ schools with LE8/NBS students, specific to the bilingutfl program, 
the Requirements for undtrstandfbility and pot*ht,iai effectiveness apply to all 
f-chool plans, regi^rdl«*s of ^^uttdihtrsouroes received or student populatioft being 
ierved, . " ' 

■. ■ • . • , i' ■' J ' 1 , ■ • ■• 

■ ■ • ■ ■ ' »■ ; 

I. . Assessment Summaries ; Assessment summaries fcaybe def ined >s a 
^^condensation of t|ie most relevant conclusions in a given area ot assess- 
ment. The sumilaries must state the conclusions th* planners have reached 
after itinlyiing the iit^ormstibn they huve gathered./, 



RequireMntt related to asaetsment summaries: 

. ^ . - , . . •• 

- For areatf designated as high quality in School Imprdvement schools, 
the SSC may use several data sources to assist it in, determining 

< a high-quality curricular area: The Handbook for Assessing an 
• Elementary School Program . The Handbook for Assessing a Secondary 
School Program, longitudinal year-end evaluation data, CAP longi- 
tudinal testing data, and so^forth. the results of this determina- 
tion of high quality must be included in the school plan. 

- Schools with School -Improvement and Title I/SCE must assess all^. ' 
students at the School Improvement funded' grade levels, and, in 
addition, must assess the Title I/SCE participants in the basic 
skills and multicultural education. However, if no Title I/SCE 
funds are ^budgeted in the multicultural education program area, the 
multicultural assessment done for alL students wfll suffice, as the 
Title I/SCE assessment. The same procedure holds for language or 
writing. 

If Title I/SCE**^y^nds ate used in support areas, i.e., staff develop- 
ment, parent involvement, parent education, health anH guidance, 
there must he a supportillig assessment of need in those %reas. 

r Schools with Tit;lc I/SCE funding must assess Title I/SCE student 
needs in basic skills, .^*iulti^ultural e^ycation, and staff develop- 
ment, but they need not' provide excess cost services in all of 
those areas. If the needs assessment of the Title I/SCE students 
demonstrates that, for example, writing and mathematics are the 
S^^^test areas of need, the school may develop excess cost services. 
. in those areas only. 

* The Title I/SCE assessment of need must be conducted annually. 

Elementary. School Improvement schools must conduct a comprehf^nsive 
needs assessment every three years, prior to ^he beginning of a new 
three-year plan cycle. ^ 

- Secondary School Improvement schools havd five years in which to 
plan a program which covers the instructional areas offered by the 
school; however, they^ too, must conduct a reassessment by the end 
of the third year. In this reassessmirnt , it may be necestfaryUo 

« conduct an in-depth examination in soise areas while in others the 
progr«am may have reached a high qiTality level. 

• .» 
' SchOolf with tien or more Amefican Indian students should assess 
the needs of., these students^ (If th(i school is participating in 
an Aafrican Indican educatioAsorogram through Johnson O'Matley; 
I8BA, Title XI; or AB 1544 fun^ii^, this will already ^ave taken 
place., The school should identify on page 2 of the Common Pages 
th. Amairican Indian Question program in which it is participating.) 



ERIC 



ConUnt of AiMii— at SM—riei' : An attetMent suMiary mitt b« . 
present in Che following areas, mi" assessment suraaries mist address 

all participants.: 1 ' ' 

(1) School laproviewent ; ... 

♦ 

' ■ ~ All instructional and support areas contained in the plu^ 

Any program area iA which School Improvemllnt funds are 
^ budgeted j- 

- Any areas dest^ted as high quality 



- Staff developmeat ^or all adults involved in impleinentin|t ^ 
the program ^^---/^ ^ • 

(2) Title I/SCE : ^ ! 
~ All instructional and, support areas contained in the plan 

- The basic skills (reading, language, writing, mathematics) 
and multicultural education 

- Any area in which Title l/SCE fuilds are budgeted 

-.1. _ 

- Staff development^'-for. all adults involved in imi^levenl:*- 
ing the program ^ 4,^, 

(3) Preschool Programs : * ^ 



- All instructional and support areas contained in thtf plan 



Individual cjliild development (a mechanism for continuing 
individual assessment of each child's development is needed) 

(4) Bilingual Programa, ; All kindergarten through 'grade six 

schools with either a partial; fuU, or bilingual bicultural 
education pro'gr am must include assessment summaries in the 
plain for the LE^MBS students. 

^ In*English ^Wjpsecond language development) reading and 
writing 

*• ■ . . ' . . • 

- In primary lan|fuage development, reading and writing 

- In mathematics, a separate assefsment for LE8/HE8 atu- 
l ' <l*nts is necessary if thase students hav« not bean 

* included in 6ther mathematics assessments. 

^ » ; 

b. Understindability of Aasesspant Sufaries ; 



(1) The aM«eii|ant suMuriea must be clear enough to give 
(tirecition for settling objeuivas and deciding 6n program 
. activitits. i 



(2) The Ataeasn^nt aumiriea must convey clearly the educational 
needs of the atudenta and the capacity or quality of the 
program. 

c«, Potential Ef fectivenesa of the Assessment Summaries ; The assestf- 
piBDt aust be of sufficient depth and scope to permit, the development 
and implementation of a high quality program: 

(P The summaries must reflect* the assessment of needs of 4 
all students, including the educationally disadvantaged, 
LES/MES, American Indian, and 'students with exceptiWal 
needs and abilities, inclu4ing the gifted, and must hot 
be limited solely to student achievement. 

(2) The summaries must refiesst, an assessment of \the capacity of 
the school staff.and th6 t'esources available to the school 
to implement the pljaiined program. 

2. Objectives : Objectives are expectations aet by the school planning 
group, derived from information gained in the needs assessment, program 
monitoring, and yearly evaluation. Objectives state the expected results 
of the planned program. Although objectives are required for all areas of 
the written plan, performance objectives' are required in certain areas. 
Performance objectives state clearly what the students (or adults) will 
accomplish and exactly how that accomplishment will be judged. Performance 
objectives identify who will be able to do what .and ho<> well, when it will 
happen, and how it will be evaluated. Requirements related to objectiyes: 

-. School ^Improvement schools must have performance objectives, for the 
basic skiur-ao4^1ticultura.l'ieducation as these curyicular areas 
are phased into tK^ir planned programs c 

-Title l/SCE schools must have performance objectives which cover 
each arta in which excess cost services are provided .to participat- 
ing students . . 

. - Preschool performance objectives addressed to thie readiness skills 
of the prjeschool students must take into consideration the wide 
if^^ge in the developmental rates of young children. "The perfor- 
mance objectives must allow for flexibility in defining such terms 
as competency and success in re»^tioh to expectancies." 

« «• Content of Objectives : There must be performance objectives 

wh^ch inclu<|e all of the following areas. The performance objectives 
must address all program participants. , ' 

( 1 ) School Improvement ; • 

Reading , , > 

- .Language ^ 

- Writing 

- Mathematics 

- Multicultural education 

- Staff dtvtlopment performance objectives for all staff 
^ and volunteers 



Thf Planning Handbook . State Dajpartmant of Education, 1978. ... 

Stata Ptatchoot Cui4»linas . State Dapattment of Education, 1979," page 6. 



(2) 



TiUc f/8CE ; 



- Reading 

- Language \ * 

- Writing . 

- Mathenatict , 

- Multicultural education * 

- Staff development performance objectives for all staff 
' and volunteers ■ ' *• ' 

(3) Preschool Programs ; 

- Reading readiness skills * ^ . 

- Languij|e deyelopment 

Math readiness skills t 

- Multicultural education 

- Staff development performance objectives for all staff 
and volunteers 

Bilingual Programs : All kindergarten through grade six 
schoola with either a partial, full,, or bi lingua 1-bicultural 
educatidn program must have LES/NES student performance ob- 
jectiver in both English and the primary language of the 
LIS/NES students. . ' * 

- In English as a second language development, reading and 
writing . » 

*i- ■ 

- In primary language development, reading and writing 

" ^ In mathematics and multipultural education, separate 
, performance objectives for LES/NES students are neces- 
sary if ^hese students have not been included in other 
mathematics .and multicultural performance objectives. 

UnderstandabiUty of the Obiectives ; " . 

(1) The objectives must tell clearly what tl^ participants 
will able to do (performance objectives) or what will 
be accomplished. — . . 

(2) The.objictives must tell how success in reaching the objec- 
tive's will be measured, det^mined, or judged. - 

Potential Effectiveness oj the Objectivea ; 

(1) The Objectivei must be challenging enough to ensure ao't iv«- 
tion, and progress for all students «• well as staff and 
parents involved in the program. ' 

(2) Tha objaceivas aust relate clearly to the assaasment and 
tlja priorities esta^Uahad in tha aaaaaaaant. 

* ■ . ' ■ a 



(3) The metho'da used in inefsu,^ing the achievement of the objec- 
tives must give infotmation that will-be useful in future 
planning. 

3. Program Description : Requirements related to program description: 

• ' . • 

- Since School Improvement is the total program for. students at 

^ funded schools, or funded grade levels, the major instructional 

activities described in the written plan must reflect that total 
program.^ Schools in their first planning cyc^ must describe the 
major instructional activities in the ciirricular areas as they are 
phased into School Improvement. In the plan for the third year of 
implementation for elementary schools or fifth year for secondary 
schoo-ls, all instructional areas offered by the school will be 
described in the school plan. , v 

4 

Title I/SCE plans are. developed, written, and revised on a three- 
year cycle also, but the written plan must meet all requirements in 
the first year of the cycle and be kept current through revisions 
for the second and third year. Title. I/SCET^plans must meet all 
requirements at all times. * 

- Title I/SCE excess cost services must be described.in a plan in . 
such a way that the exact type and amount of additional program 
iiervices that will be provided Title I/SCE participants are. pre- 
cisely specified: what type of service, how much, and the amount 
of time. In approved schoolwide projects', the excess cost services 
are not separately described for Title P/SCE participants. 

- Title I/SCE plans in bot»j elementary and secondary schools must 
describe the total program (including base) in each instructional 
area or support area where funds are budgeted. The entire program 
must be described in the Title 1/SCE fonded area and excess cost 

, services to Title I/SCE students clearly defined. These Services 
»Uhould be related to the information in the needs assessment. 

- Schools operating either partial, full, or bilingual-bicultural 
education programs myst me^t all requirements for the program at 
all times. Ther^is no phase-in provision. 

■ . ■ . . . 

- Schools that have ten or more American Indian students and that are 
, not already participating in an American Indian education program 

m 95-561v Title XI; Johnson O'Malley; or AB 1544) should describe 
the specific activities designed to meet the needs of the American ^ 
Ipdian students. 

* . 

- Schools with ESEA, Titld IV-B and IV-C funding, in. addition to SIP, 
Title I, or SOE,. must describe the, activities thase programs as' 
p«rt' of thair consolidated upplication program. 



Handbook, for Aaseasintt a n Elementary Schoof Progr am, the Handbook 
for Aaeaaalng a Secondary School Pro gram, and the Full Schoor PAiin. 10.7Q^an 
yavlawar'a Manual, for help In d^^^^ulfiuig program dyacrlptlons. ' ^ ' 



Content of Prograa^Detcyiption 

(1) School Ipprovettent ; 

^ - Major instructional activitiea 

- Major support activities - ' ' 

- Ongoing planning activities 

- Evaluation activities 

. * • . »■ 

- Areas declared to be of high quality 

- Instructional stMtegies for educationally tiisadvantaged, 
LES/NES, students with exceptional needs and abilities, 

including gifted students * 

(2) Title J/SCE ; 

- Major instructional activities (base program plus excess 
cost services) in any instructj-onal area in which Title 1/ 

^ SCE funds are budgeted 

# ' • 

- Major support activities (base program plus excess cost 
services) in dny support area in which Title I/SCE funds 
are budgeted " ■ ' ■ 

- Identified excess cost services 

- Ongoing planning activities 

- Evalji'atipn ac|i^^ 

Bilingual Program ; Schools required to provide either a 
partial* full, or bilingual-^bicultural education program 
must have a program description which includes the following 
areas for LES/NES students: 

- Language, reading, and writing in both English as a 
^ second language and the primary language 

^ Criteria for the introduction of English language read- 
ing to LES/NES students. The criteria are to include at 
l^ait l!he aininun level of oral English laiiguagt py-ofi- 
ciancy and the niniaua leval of reading proficiency in 
the primary language which muat be achieved prior to, 
introducing English raading. . 

- Utiliiation of the primary language in mathematics and 

flulticultural education 

* Hu^ticultural tducation which focuics on the history aiid 
JWturt of, tht LK8/mC8 ^tudtnta 



(4) Preschool Program: Preachool programa must describe the ) 
najor instructional activities, the major support activiy 
ties, the oi/going planning activities, and the evaluation, 
activities in the program. In describing the program 
.activities, the emphasis should be on how the individual 
needs of the students are" being met. 

Understan dability the Program Description ; 



(1) The program description must be understandable enough for 
those invoUed in planning to know what agreements have be^ti 
made and for the school community to know what' the program 
will be and what will happen in the program. 

(2) The program description must understandable enough for 
, staff and others at the school to use the plan as a guide 

for implementing and managing the prbgram. The planned 
activities must describe what the students and/or adults 
will be doing. 

< 

Potential Effectiveness of the Program Description ; 

(1) The planned activities of the instructional program must ^ 
indicate responsiveness to the needs, strengths, interests, 
and ways of learning of the students. 

(2) It must be evident through the program description that 
the planned instructional program wiljl enable continuous 
progress for the students. 

(3) It must be evident. through the relationship of the planned 
instructional activities to "the assessment summaries and 

' through the articulation and 'coordination of the various 
parts of the program that successful learning experiences 
can result for the planned instructional program. 

(4) It must be evident through the program description that 
staff and parents and community members will develop 
and use the skills and knowledge needed to implement 
•effectively the planned program. , . - 

(5) The program description must indicate that the parents 
will be- active partners with the school in the education 
of their children. 

The pAgram description must indicate how resources will 
be coordinated to support effectively the instructional 
program. 



(6) 



..f 



(7) 



It must be evident that the ongoing planning and evaluation 
procedures described in the plan will assist the school in 
•onttoring the program and in planning ■odificatldna of th« 
program fpr continuing program iaproveaene. 



30 s.. 



Ongoing P lanning and Evaluation ; A description of the ongoing plan- 
"^"^ proce»i«a and areaa of empHliais must be included in the school plan. 
How this is done is the option of the school; it may be put on a separate 
p^ge or it fay be interwoven into the description of the program activi- 
ties. The/'ftvaluation procedures used by the school also must be described 
in the.-ach^ol; plan, either 8ep4rately or by program areas. Although the , 
school need .not describe in the'school plan how it plans to coMose the 
evaluation report containing the items ji^^it listed, the school dbould give 
attention to 'planning how it will obtain the information needed to report 
to the district board on the evaluation of its ccfhsolidat^d programs. The 
implementation, quality, and outcomes of the program must be evaluated as 
well as the achievement of the Title l/SCfe students and the conformance of 
expenditures to the planned budget. The school may wish to describe some' 
of the mechanisms or activities used to gain this information in its plan. 
School-level evaluation plans should include documentation of student out- 
comes related to the requirements of school plans such as:,, 

- The extent to which students make continuous progress and lejarn 
at a rate appropriate to their abilities 

r 

-. The extent to which students qaster bfsic skills in language 
« development, reading, writing, and mathematics as expressed in * , 

locally adopted standards of proficiency 

- The extent to which improvement ^n studen^ttendance , student 
behavior, classroom environment, and school environment have 
improved or already meet standards agreed upon by tlli school 
site council 



- Where appro^iafc^e, the extent to which secondary schools are 
successful |n the preparation of greater numbers of students 
from underrepresented groups in fqur-year institutions of higher 
education to become eligible for admission to the University of 
California system and the Califoria State University system of 
postseconddty education • 

ft 

- Other locally determined outcome measures 



5. 

on th 



School-Level Budget and Resource Allocation : The school must record 
e appropriate pages of the Common Pages: Forms* and Instructions how 
it has allocated the funds in its consolidated program. " 

All consolidated application funds received by the schopl will appear 
in tha achool budget, including Miller-Unruh; Native American Indian Educa- 
tion Program; ESEA, Title IV-B; and BSEA, .Title IV-C (if the Title IV-C 
project it totally within the respective school). ' 

The ichool must list, o^ page 7, fart I, all anticipated capital out- 
lay items if the* total cost Is in excess of .$1,000 as well as justification, 
.for th* purchase of each item in terms of student benefit in the funded 
program. Pufchate of Capital outlay it^ma must be supported by the needs 
ass«ssm«nt.'(tak:|.ng into consideration existing school program, available 
resources', student needs, and the planned initructional program) afid nuat 
bt reaaonabla in terns of the program planned. 



All contriTcts with a total cost in excess of $1,000 4iiust be described, 
including identification of contractors, and justified in terns of program 
and student need and submitted for approval on page 7, Part II, of the 
Connon Pages. If funds are budgeted fat contracts with unspecified w>n- 
tractors, an amendment to the budget musit be submitted for app]]||val when 
the proposed contractor is iilentified. 



)^ The centralized services, both direct and allocated, appear on page 8. 
District staff and the SSC must have discussed the services and amounts for 
the School ^Improvement Program. 

A program budget is entered on page 9 for each funding source in the 
school.. The budget headings are entered in a manner that corresponds with 
the jorganization of the school plan. The position title and the number of 
personnel hired in each position should be ent^ed in the budget for each 
funding source. When positions are multifunded, be sure to enter^the 
amount or proportion from each funding source^* It should be clear how many 
persons are hired in each, category, how they are paid, and what proportion 
of their salarfes comes from each funding source. The budget for approved 
schoolwide projects (Title I/EIA) must account separately for each funding 
source. / 



w 

A complete budget is established as part of the planning process, 
kfter the school ^ear has begun, however, there may be a nfeed to change the 
bc^dget e^ither because: ^ . ^ ^^^^^ 

- The amount ^allocated to the school by the district is changed. 

The school planners decide that a shift from one category of 
.expeilditure to another should be made. 



For shifts within individual budget categories or sn^ll increases or 
decreases in\amount8 budgeted by category, no submission of the changes. to 
the Sta^e Dep^taent ofcEducatipn is required. Submission of the modified 
budget i£ required when the Cumulative increase or decrease in any of the 
four categories Ntlow exceeds 10 percent: 

- Ten percent of the total amount (from all consolidated funding 
sources) tor object of expenditure classification 1100 

- Ten percent Vf the total amount (from all cpnsolidated funding 
sources) for dtnect of expenditure classific^ation 1300 

- ,Ten percent of tMi total amount ( from all; cons qlidated funding 

sources) for objecKof expenditure classification 21O0 

- ten percent of the total amount (from all consolidated funding 
source*) for all other fitbject o^ expenditure ca.tegQries 

4 combined 



) 



. Dilttict Strategies to AitUt : The ways in which the district is 
assist inft' its schools in School Improvement must be described in its school 
pUns unless the descriptions for each school are in the District Master 
Plan* this description includes how the district will be helping its 
schools. in planning, implementing, evaluating, and modifying their pro- 
grams. Districts with School Improvement funding must also assist their 
Title I/SCE schools in program implementation and eval)iation. Title I/SCE . 
schools in such districts must describe in their plans \the ways in which 
the district is assisting them. 

■ * ' 

If a portion of the district assistance is derived from Consolidated 
Application resources, this pbrtion of the assistance would be described op 
the centrali«ed services budget pages in, the school pi'an "Common Pages: 
Forms andr Instructions." , * 

If the school/district is in a cooperative, the cooperative assistance 
derived, from consolidated application resourcjes would also be described on 
the central ised^8ex;y ices .budget page. 

If the assistance to the schopl is derived from the district, county,' 
o^ other sources, it may be described in the appropriate portion of the ' 
program description^ It should be clearly identified as being part of the" 
district strategies to Assist the school. 




Appendix- A. ^ • * .'^^^ 



INSTRUCTION^ .FOR SCHOOLS, RECEIVING FUNDINt^ 
FROM LOCAL STAFF DEVELdPMENT PROGRAM FUNDS 
UNDER AB 551 ; ARTICLE 1 



If a district. received Ibcal staff development^ funds under AB 551, Article 1, 
during 1979;--80, th^n it.must (a) complete the appropriate pages of the A-^HTD 
if it wished to. continue receiving^- funding during 1980-31; and modify 
its district master pli^n to reflect- any changes. (See instructitond: below in 
ptrt D.l.) ' ' ' I ■ ' " • ■ 

. ' ' ^ . i ^ • , ^' ' ' " ' . : 

If a school received loca.!^ staff development program funds^'Under AB ,55il^ . J^.] 
Article 1, during 1979-80, then it mupt submit by ^J«br ;1 ,^"1980, (*) Icpm-v , 
pleted pages 1, Z, 8, and 9 of /the School Plan for Coihi!olidated> Programs ' 
1980*'8l (common pages); and (b) modifications to its school plan for 1980'n§lV^ 
(See the instructions in part 0.2 below.) If .scfiool plan modif icitions 
ar.e not submitted, the Department wiir^erssume that the school program for 
1980-81 is identical to the one described and 8ubmitte,d for 1979t-80« 

On March 15, 1980,- the Department will announce whether or not the addi- 
tioaal funding for*1980-81 is expected to be included in the Governor's 
budget in July 1980. If additional funds.arc^^expected t6 be Appropriated, 
then the districts and schools wh|ch wish to apply for Ipcal staff devel6p-. 
ment filnds iSrill be requested to submit tHejir^ applications by completing the 
^infoijmation' required for^the district master plan and Hchool^plan for ataff 
developmei^t fiy June ,1, 1980. - ' * . ' 

The instructions for the staff devielopmeftt district master plan and stisff ^ 
development school plan, which ;vere mentioned in parts A. and B, are l,isted 
■ below: ' ' " 

K Instructions;, Staff DeVeloptiient District faster Plan . ^ * 

* 

At a minimum, the district staff development master plan must include ^ 
the following: ^ . 

11^ A brief sunnary of t^e idiftrict's procedures for selecting schools 
' A as AB 551 appUcants. The sunmary must include at least the "i" 
teria outlined in California Administrative Code, Title 5, Education, 
Section 4204. / * " * 

1). The districtwide plan for the ph«s*-in of all schools vhich choosey 
x to establish locAl staff devflopnent progr^as. ^ 

(fe, A brief dkpcription of the district strate^i^s (i.e., the diit^iet 

•upp9rt sys.tea), to h/slp schools, upon request, to plan, inplement, 
. and evaluate local stflf developnent prb|raBS> 

■ " > !, , ■•' " '■■ ■ . * ■ 

d. A brief defer ipt ion of hov the dii:tfiri)5t4^^i^ develojw^t ' 
V^^-:; ,«oiipoiienti of all p^rmJijUiv* and pandatory fiTograM will: be inter 

grate'd and cooirdiMiittd* ' 



tf^r^ ^e»ctiption of th6 diipftt de.ign for,the evaluation of 
; a" J';!^^.^*?' P'^^8'^«*«- Th* deaign. shall' provaa for eviiua. 



a. 



b. 



2. Instructions; Sta ff Development School Plan^ 

^'^ •:iLr.r^"fr" development school ' plan must include or " 
'itZll T% . H?'"^ requirements may be 

addressed fnd IV i<|ually or grouped together and addressed colLeptively. 

Vhe' annual .objectives, which have been developed by a representa-' 
iive group, as defined in California Administrative Co5e ?!tU 5 
Educatipn, Section 4203(a). . ve i^oae, iicie 5, 

.The activities plap^^^^^^ .t^^f development planitfKg group as 

• pbjeJtL^ • ' ?° in order to achieve the 

fllL? participati<;rn arid support of certifi- 

cat^^d personnel^xn t^te ^ve^o^^^ of the staff d^lopment pro^rL 

How tHe schQol viVl provide%p^ personnel 

- 8vs?emitL''iJ!w?'^^^^^^^^^ staff dev^lopmetit activities based ^n a ' 
systematic Identification of-pupil and personnel need* 

tSl^ «^»^Wl ftaff-^evelopntent^ component of all permissive ak 
.mandatory programs wili;,:be ^integrated at| coordinated. 

acriiitief°?J;r}^ ''r''' ^ '^^ dev^opment. • 

activities, including, but not linlitcd. to, small-grpup activities 
.elf-direc\ed 1-eaf^iftg, and systematic observation dSrinrvis L 
;to other fflassrooms or schools. ; .., "u^^ng visits 



d. 



f. 



NOTE : 

• J.. 



g, ' J^w participating schbol personnel, with the aid of outside persorf- 

rrLrl"'"''""'' .'"'' ^"^'"*'" modify the staf f developme^ 
. program on a continuing basis. ^"pnient 

h. , Ho»*£te»e*ool pi!incip.l .nil other .<dl.inirtr.t£»« perAnnel wil'l 

i-Pl^iented in th« .t.ff developBenrptogrJip. v: 

'^J""*' V M.ff ='d«elopm*nt progr..' 

«?pUc«ion th. proviWon of t,iM during th* r.guUr .chooi y«r 



recognise 



The State Board of Education and the State pepartment of Educ<?tion 



That in the State of Californ-ia there^are over 6af,00Q^ Native 
Ajperican •tudenta; ' ^ (f * 

That every student in California is entitled to equal access to 
educational opportunity-to provide this, for Native American 
students will require both program modification and expansion 
in order to fully recogjniixe the;°^^^^^^ 

American students andMdress theiir special educational jcjieeds; 



That there if a jiec<i for ddta collection, coordination, of pro- 
grami and resources, and clarification of policies relating to 
educational services to meet the educati(^nal needs of Nativp 
American students. 

Therefore, *thfe Statfe Board of Education and the State Department of Edu 
tion, with this policy statement, provide the State Of Californi^a direction 
fulfilling these needs. ' , - 

.' ■ . ' « ■ . ■ ■ 

Definitions' * ' ' 




. l^QF the purpose pf clear interpretation of the poli,cy statement, def 
t.ion* 'of tejhns use4 Are listed below: • 




ini- 



ive American Students" ' ar'e. the students who Were identified as 
faeir^ Native American (Indians) iif» the statewide Native American 
Education Survey und*^ ^the requiremen'ts of PL 92-318, Title IV. 

"Indian*' means any individual living^n or off a re9erva- 
tion, jrho^ (a) is'^a aamber of the tribe, band, or other ^ • 
ofganUed group 6f Indians, including those tribtes, bands, % 
or groups, terminated since 1940 and thoie reeognited now 
or in the future by the State in which thejr reside, or who 
is a descendant, in the first or %econd degree, of any 
such isiembfr; o]^^ (b) is considered by the Secretary of the 
Interior to be Ml Indian! for any purpose; or (c) it an . 
' imo 6r Aleut t)r oth^r Alaska Nativ*^ 

j^i Hstiye American student population" is defined as being 
'^ identified Native Ataericati student4(in any school in uny 




It^it the policy hi the Californi. State Board of Education and the Cali- 
forniA State Depfrtaent of Rducation thati ■ 

.u. 'fioB.itttenrto equal educational opportunity for all students of 
^ incfude fhe provision and improvement of education programs to 

j«erthfe special ediicational needs of each Native American student residing 
in the state. In line with this commitment, it is our intent that: 



A. 



Programs developed to meet the special ne«ds o^ Native American stu- 
4ents should meet the goal of providing equal educational opportunity 
tor Native American students. 

B. If less than ten (10) Native American students ar^ enrolled in a 
school, then individual educational needs must be addressed, but a 
school plan for Native American students need not be developed. 



C. 



All districts with significant Native American student jJopulationa in 
any publ^ic qr private school within the district should take action to 
prpvide equ*l educational opportunity to those students. Only private 
schools with programs funded by state or federal funds shall be covered 
by these policies. 

I^. Positive^action by a diatrict to address'-C" above should include. 
Dut not be limited to. preparation and implementaeion hi a Suitable 
plan for that pwrpose^^as part .of the comprehensive school-level and 
distrifct-level plan, required under the. qpnsoiidated application* for 
categorical Cunds. 

E. Programs for the education of (Native American students sftould be 

I with appropriate involvement of and 
coqcdination with the local Native American community. The Depart- 
mi^nt will provide professional and technical assistance as required 
or requefiited. ^ ^ 

* • ' \. . * 

t. Native American language programs be developed to allow Native American 
students to maintairt their culture and heritage which is vital to their 
Identity. 

t ■ ■ . <• 

C. Nitive American research and data collection programs be developed 
within the Department utilising. the Native American Education Unit so 
that information on Native American education will be available to 
. itudents. parents, cdinmunity group*, teachers, administratots.* legis- 
latora. and other interested persons. • ' 



Appendix C 



, REFEREHCE8 ON MULTICULTURAL EDUCATION 



Califoi^ia AdainUtrative Code, TitU 5, Education 

' '% ■ ■ ' • 

Section 393^. Multicultural Educi^tion. All 99hool8 participating fin 
programs funded through the consolidated application shall provide multicultural, 
education. Where a district racial and ethnic survey reveals a multicultural 
population at a school, that school shg 11 provide multicultural and intergroup 
activities appropriate to the needs, including staff development, at each school. 

California Education Code , ^- 

- Section 58015. (School Improvement Plan) Eflch plan shall ii^clude: 

(a) ^Curricula, instructional strategies, and materials responsive to 
..the individual educational needs and learning styles of each pupil which, 
enable all pupils to: ... * 

(3) Develop knowledge and skills in other aspects of the cur- 
riculum, such as arts and humanities;;, physical, natural, and social 
sciences; multicultural education; physical>*emotional , and mental 
healthy consumer I economic s ; and career education. 

■ ■ • / ■ ■ 

(4) Pursue educational interests and develop esteem for s^lf and 
others, personal and. social responsibility,' critica^^ thinking, and 
independent judgment. ... * * ^ 

(d) Improvement of the classroom and school environments, including » 
improvement of relationships between and among pupils, school personnel, 
parents, and the coimuniJ^y , and reduction of the incidenca toong pupils of 
violence and vandalism. . . ^ 

Sectitfn AA560. (Teacher Preparatio'h) \on and after July 1, 1974, each, 
school with a substantial population of students of diverse ethnic bac|tground8 
shall ptovid» an in-service preparation program designed to' prepare teachers 
and other professional school service personnel to understand and effectively 
relate to the histdry, culture?, and current problems of theee students and their 
environment. For putposes of this Article a schoof shall be considered to have 
a ■Ubstantial population of studenti of diverse ethnic backgrounds where 2& per- 
cent j^r more of all thie students in t)i€ school are of cfiveUe ethnic backaroundt. 



Appendix D 

SCHOOL AND DISTRICT COUNCIL/COMMITTEE REQUIREMENTS 



!• School Improvenent Program 





4 

SCHOOL COUNGILS/gPMMITTEES 


/ 


y 


Membership 


Selection of memjiiers 


Responsibilij 





Half of the council . 
consists of the 
principal) classroom 
teachers, and other 
school personnel 
(teachers are in 
the majority). 

The^ther half of the 
councils in elementary 
schools consists of 
parents and community 
oiembers not employed 
by Che district. ' 

The other half of the 
council iiF secondary 
schools consists of 
students and parents 
or other community 
members in equal 
numbers • 
(EC 152012) 



Peer selection: 

» 

Classroom teachers' by 
classroom teachers, 
other school person- 
nel by other persbn*- 
liel, students by 
students, parents 
and community mem- 
bers by parents of ' 
students attending 
the school* 
/EC S52012) 

Ttie selection of mem- 
bers and the composi- 
tion of the group 
conform to the legalV 
requirements. 
(EC S52012) 



Develops and recom- 
mends the school pilan 
to the governing board 
for approval 
(EC S52034(a)) 

Reviews with the prin- 
c%al, staff, an4 
students the implemen- 
tation of the program 
and^ its effectiveness 
(EC S52021) 

Annually reviews the 
plan, establishes a 
new SIP budget, and 
makes modifications as 
necessary 
(EC S52021) 

. • , 4 

Considers party:ipat-* ^ 
lAg/continuing in the 
school improvement 
program 

(EC § 152011(b), 52021) 



DISTRICT cdllNCILS/COMMlTTEES 



H M«bership 



Selection fof megbtra 



Reaponsibilitieg 



Hone required ' 



SCHOOL AND DISTRICT ADVISORY COUNCIL REQUIREMENTS 









1 ^ ik — 




Menberahip 


Selection of menibera 


Responsibilities 



yirst grottp of schools : 
Wb«n there is not moVe than one PTE 
staff member and not more than AO 
parti(^ipating students, a school 
jidvitory committee is not required. 
(PL 95-561, 1125, a, 2,B) 

• Second group of schools : 
When there is either more than one 
FTE staff member \>~ more than 40 
partVcipating students and less 
than 75 participating students, <an 
advisory committee is required in 
%ihich a majority of the members 
muit be parents of the students 
to be served by the > program. ^ 
(PL 95-561 S125,a,2,A,i) 

Alio, any teacher in a project 
school is eligible to be ejected 
regardless of riesidence*. 
(PL 95-561 Sl25,a,3> 



Any commifetees : 
All memoers must be 
elected by parents 
who reside in the 
school attendance 
area*o 

(PL 95r561 S125,a, 
2 ,A,ii and C, ii) 



All cdbmittees : 
tie LEA shall give tKe com- 
mittee responsihilityVfor 
advising on program plan- 
ning, implementation, and 
evaluation, 
(PL 95-56M125,b) 

The committee shall par- 
ticipate in planned^ train- 
ing programs and workshops, 
(PL 95-561 S125,d,e) 



Third group of schools : 
When tnere are >^ or more partic^ 
pating students t an advisory com 
mi t tee is ^required in which*: 
^ A majority o{ the members must be 
, parents of the students to be 
served by the program, 
there must be a minimum of eight 
members elected for two-year terms 
The committee members may be re- 
elected. (PL 95-561 |125,a,2,c) 
^ Any teacher in a project school i 
eligible to be elected regardlesi 
of residence. (PL 95-561 1125, a, 



) 



pi ird group of schools : 
In addition, a conunittee in 
this group of schools must 
^ meet a sufficient number 6f 
times during the year to 
carry out its responsibili- 
ties. The meeting locations 
shall be determined by the 
committee. • (PL 95-561 
Sl25,a,2,q,iii) 

The committee members shall 
elect officers of the comrftit- 
tee. (PL 95-561 !l2*ia,2,C,i: 



ilSTRICT ADVISORY COUNCIL 




Member si) ip 




\ Selection of members Responsibilities 



iA majority of the members shall be 
parants of children to be served. 
JPL-93^561 1125, a, 1,A) 

The committee shall include repre*-' 
•antatives of children and schools 
•ligible to be served by, but not, 
currently participating in, the 
program. (PL ^5^561 1125, a, 1,C) 

f.aeh.rt t.rving i^proj.,ct •chool 
my b. .Itctlld to tha DAC rtg«rd~ 
of th.ir plac. of rttidtnce. 
(FL 95-361 1125, 3) 



"'Competed of members 
elected by, parents 
in each district or 
composed of selected 

nfembers from each ^ 
SAC. <PL 95-561 
1125, a, 1,B) 



The LEA shall give the com- 
mittee responsibility for» 
advising on program plan- 
ning, implemenjtatioi}, and 
evaluation. 
(PL 95-561 1125, 3,b) 

The committee shall par- 
ticipate in planned train- 
ing programs and workahops. 

(P1..95-561 IU5.,^j^) 



Al 



SCHOOL AND DISTRICT 
3. State Conpen««tory Eduq«tion ADVISORY COUNCll REQUIREMENTS 



SCHOOL ADVISORY COUNCILS 



Memberthip 



Selection of aenbers 



Responeibilities" 



In any school having both ESEA, Title I, funds and 
SCE funds, the SAC oust be ^established in accor- 
dance with Title I requirei^ents^and is a joint 
Title I/SCE committfee. 

In any school haying SCE funds, but not Title t 
funds , the SAC must be established in accordance 
with Titl4 I requirements. 



DISTRICT ADVISORY COUNCILS 



Membership 



Selection of members 



In any district with both ESEA, Title I, fund« 
and SCE funds, the DAC must be established in 
accordance with Title I requirements and is a 



Re|ponsibilities 



joint Title l/SCE committee. 
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4. Sta(« Prtschool 



SCHOOL AND DISTRICT ADVISORY 
yCOUNCIL/COMNITTEB REQUIREMENTS 





^ y ' ' X — 

SCHOOL/ COUNCILS/COMMITTEE^ 






Selection qt members \ 


Responsibilitfies 



Pifty-ocie percent of 
members must be' par* 
ent^s of children c\Sr- 
rently enrolled in 'the 
preschool program. 
( Guidelines ) 
♦ . ' 
The xommittee should 
incuide t|lachersi 
aider, support *person*- 
^nel and administra- 
tors , representatives 
of community ser- 
vice agencies I and 
community members* 
(Guidelines) 



It;' is preferable that 
the chairperson be a 
parent. 

('Guidelines) 



^dviie agency or die- 
tVict on planning, de- 
velopment, operatiotiy 
and evaluation of the 
pr<i|gram. . 
( Guidelines ) \ 

Meet\ regularly or at 
lelst^ eight times a 
year 

(Gtfid^lin|s) 




DISTrIcT COUNCILS/COMMiTTEES 
Selection of mamberf|ji|^ 



4- 



Responsibilities" 



Membership 



Fifty--one percent of 
members muft be par-* 
ents of (jlilldreii cur- 
rently enrolled in the 
preschool program^ 
( Guidelines) 

The committee should 
inc|M« teachers, 
aidiri^ supp6rt person- 
nel and administra- 
tors^ representatives 
of community ser* 
viei agencies, and 
comwinity membitt. 
(Guidelines) a 



It is preferable that 
the chairperson be a 
parent* 

( Guidelines ) 



AdVise agency or dis- 
trict on planning, de* 
velopment, operation, 
and evaluation of the 
program* 
( Guidelines ) 

Meet regularly or at 
leait eight times a 
yter* 

(Guidelines) 



f 



5. |uff OcWlopment, Article 1 



SCHOOE AND DISTRICT ADVISORY 
COUNCIL/COMMITTEE ^^QUIREM^NTS 



(If the school does not already have a school site couacil 
established under school itnprovement pnograms, then two 
groups Qf people must be identified, although neither is 
called' council or cpmraitteei) ' 



SCHOOL COUNCILS/COMMITTEES 



Membership 



Selection of members 



Rfisponaibilities 



First; the school must 
convene a represents*- 
tive group, includvng 
teachers, principal , 
other certificated 
staff members, par- 
ents, other community 
.members, and, in the 
secondary schools, 
s tudents. 
(T5 15203(a)) 

Second,; the scl!^oI 
must convene a staff 
development planning a 
group, including the 
principal and c^pre- 
sentatives of the 
school's certificated 
personnel. Classroom 
teachers must be the 
ra4jority of this 
group if it is design- 
ing programs for in- 
structional personnel. 
(T5 §4203(b)5 



First group : 

Local responsibility 



Second group : 

The classroom, 
teachers must 'be 
selected by class* 
room teachers. 
(T5 §4203(b)) 



First group : 

Develop annual staff 
development objec- 
tives consistent with 
Education Code Sec- 
tion A4670.3. 
(T5 $4203(a)) 



Second, group : 

Plan staff development 
program which is con- 
sistent with objec- 
tive^ developed by ' 
above group. 
(T5 S4203(b)) / 



DISTRICT COUNCILS/COMMITTEES 



Membership Selection of members Respniyrftbilities 



\ 



None required 



I 



6. bilingual Education Comitteea (Educ^tibb 
Cod« Sectiqn 52176; California Administra^ 
tivt Code, Title 5, Section 4311) 



SCHOOL AND, DISTRICT ADVISORY * 
COUNCIL/COMMITTEE R^JUIREMENTS 



Membership 



SCHOOL COUNCILS/COMMITTEES 



RerponsibilitiiBs 



Each schiiol with more then 20 limited- 
EngUsh«-»speeking; pupils shall estab- 
lish a school-level advis6ry committee 
on whicH parents or^ardians, or 
both, o£ limited-English-speaking 
pupils constitute memblership in at 
le#st the same percentage as their 
children and wards represent of the 
total number of pupils in the schooU 

I The school may designate for this m 
purpose an existing school-level ' 
advisory committee, or subcommittee 
of such an advisory comittee, pro- 
vi<fed the advisory committe^e or sub.- 
cbmmittee, where appropriate, meets 

—the cF^iteria stated above • 

The parents or guardians of LES/NES 
studecits shall elect the parent mem- 
bers of. the school advisory committee 
(ot subcommittee, if ^appropriate); All 
such parents shall be provided the 
opportunity to vote in the elections* 

Each school bilingui^l advisory committee 
shall have the opportunity to elect one 
member of the district advisory commit- 
tee, except that districts with more 
' than 30 'school bilingual advisory com- 
mittees may use a syjtem pf proportional 
or regional representation. 



Each school' advisory committee main- 
tained pursuant to this section shall 
be responsible for advising the prin- 
cipal and staff in the development of 
a detailed master plan for bilingual 
education for the individual school and 
submitting the plan to the governing 
board for consideration for inclusion 
in the district master plan. It shall 
also be responsible for assisting in 
the development: 6f the school needs 
assessment ^and language census. 

School districts shall provide all mem- 
befrs ol district and school advisory 
committees with appropriate training 
materials and training which will 
assist thfem in^^c^rrying out their \^ 
resg^jklHi^ilities pursuant to subsec- 
tjfon (c)A Training provided advisory 
cpmmittee members in accordance with 
t^is subsection shall be planned in ^ 
full consultation with such members, ^ 
and funds provided under this chapter 
may be used ^to meet the costs of pro- 
viding such training to include the . . 
co^tTs associated with the attendance 
Of such members at training sessions. 
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6. Bilingual' Educytion CoBwittee»''(Education 
Code Section 53176; California Administra- 



tive Code, Titl^ 5, Section 4311) (cont.) 



SCHOOL AND DISTRICT ADVISORY 
COUNCIL/COMMITTEE REQUIREMENTS 




district with more than 5(T 
limited^EnglJish-speaking pupils shall 
establish a districtvide advisory com- 
mittee on bilingual education. Parents 
or guardians, or both, of limited- 
English-speaking pupils who are not 
employed by the district shall con- 
.stitute a majority of the committee, 
unless the district. designates for 
this purpose an existing districtwide 
advisory committee on which ^parents 
or guardians, or both, of limited-. 
English-speaking pupils have membeif- 
ship in at least the same percentage 
as their children and wards represent 
of the total number of pupils in the 
district, provided that a subcommit- 
tee ..on bilingual-bicultural education 
on which parents or guardians, or 
both, of limited-English-speaking 
ftupils constitute a majority is 
established. 

iEach school bilingual advisory commit- 
tee shall have the opportunity to elect 
one member of the district advisory 
committee, except that districM with 
more than 30^ school bilingual advisory 
conmictees may use a system of pro- 
portional or regional represeqtation. 



The district advisory committee and 
subcommittee, if applicable, shall he 
responsible for at least seven specific 
tasks. These tasks shall be to advise 
the district governing board regarding: 

1. Establishment of a* timetable for 
development of a district master plan 
for bilingual education^ 

2. Conducting of a districtwide nee^ls 
assessment on a schoal-by-school basis. 

3. Establishment of district program 
goals and objectives, 

4. Recommendations as to which schools 
to include in each phase of expansion. 

5. Development pf a plan to ensure 
compliance with teacher i^nd/or teacher 
aide requirements out^lined in Education 
Code Section 52178. ^, 

6. Administration of the annual language" 
census. ; , . ". 

7. Development of district master plan* 
for bilingual education. Such a dis- 
trict master plan will take into con- 
sideration the school' site master plans 
for bilingual education required by 
Education Code Section 52176. 



/ 



School districts. shall provide all meili- 
bers of district and school advisory^ 
committees with appropriate trainilg v 
materials and training vhlfk will 
assist them ill carrying out\htfir 
^responsibilities pursuant to tubsec- ' 
tion Xc). Training provided advisdry 
coomitte^itaembers in accordance witH 
this subf Action shall be planned in 
full cofiaul'tat ion with' such membera, 
and funda provided under, this chppter 
may b* used to meet the icoata of pro- 
viding such training to include the 
coati associated with the attendance 
of auch a eabera at ytaining aeaaions. 
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SUMMARY or THE JIEQUIREMENTS FOR WRITTEN PLANS 



REQUIREMENTS FOR THE COMMON PAGES 
# 1. Paget 1. 2. had 3 

. The •chdol board hat approved the plan. 

- All relevant information as to anti^cipated enrollment, participants, 
and funding has been entered. jf 

- The dated signatures ate on the assurances pa^e, iicording to 
^funding source. 

■ * 

• . X 
: ' J ' 

2. ' Bilingual Education Services Data ; A page 4 is included for each 
prj|i^ry language group for which the school has an (a), (bj, or- (c) type 
bilingual education program. K - p 

- The total number of LES/NES students (from the, ApritN 1980 R-30 
report) in the school has been entered. 

- The number of students (by grade level) .currently in an (a), (b), 
or (c) bilin^al education program has beeff entered. 

Q " 

- ThiB number of students currently receiving bilingual individual 
^ . learning programs has been entered. 

\ • , ■ ' ■ 

^ The requested data have been entered for the bilingual classrpoms. 

\ . / ■ 

3. \ School Councils and/or Committees 
' • \ , ■ ■ ■ 

~ The site councils or committees correspond to the funding souirces 
"received and/or' the number«of LES/NES students enrolled.' * 

- Th. composition of t^he appropriate site cotAcils and/or committees 
/meets rltiuirement8 (SSC, SAC, BEC, Preschool). ^ ' 

f. * 

■ I 

4. Salactjon of the School Site Council (specific to the School laprove- 
; ment Ptograai'^: The dticription of the. procedures indicates: 

- Hoir (li^ch portion of the council^was selected by peers. 
Th. ftm of of fit. of members* 



- Th. way jaMbership vacancies vill be, f illed (method of p.er 
.y. siLctioit)* ; = ' 



CapiUl Ou tlay Juatification/Contractea Services Justification 

- Capital outlaj^ purchases in Excess of $1,000 are listed and 
described (budget categories 6100, 6200,. 6410, 6420, and'6490). 

- Capital outlay purchases and contracts are planned to meet identi- 
fied ^p^rogran needs. - . - 

- Capital outlay purchases and contracts in excess of $1,000 have 
been justified in terms of. planned benefit to students in meeting 
the assessed program needs. < < 

- Contracts in excess of $1,000 have been listed, described, and 
justified (budget categories 5600 and 5100). 

6. Centralized Services- .r 

- iVe description of the centralized services (both direct support 
and allocated) identifies the services the school will receive. 

- The described centralized services will assist the school in meet- 
ing the needs identified in the planned program, and the amounts 
allocated are reasonable and prudent in light of the services to be 
provided. 

- The school site council has participated in discussions witK the 
district staff on the amount's of School Improvement funds and 
services budgeted for centralized servi,ces (in accordance with 
the signature on page 3). 

- When centralized services are allocated rfgainst more than one 
funding source, the amounts charged against each funding source 
must be proportionate to the services provided by that funding 
source. «t 

7. Program Budj^ets;. There is a proposed budget for each funding source 
in the school. ^ *^ 



REQUIREMENTS FOR THE ASSESSMENT SUMMARIES / , * 

!• Content of the Asse ssment Summaries 

. *j 

- There are aUbessment summaries for each instructional and support 
area addressed in the plan^. 

- There is an assessment summary, for each designated "high quality" 
area in, a School Ij^mprovement Program. 

- . The assessment summaries cover the basic skills and multicultural 

education for Title I/SCE participants. ' 

" The asseasmfnt summaries cover other instructional areas in which 
there are Title I/SCE excess cost services. 

- The asslstment summaries cover instructional areas of reading, 
writing, and language in bot^JEnglish as a second l^guage and 
the primary language for the LEfi/NES students participating in a 
kindergarten through gra^e six. bilingual program (a, b, pr c). ! *" 

- The assessment ■um«ari.s cover the instructional and support areas 
in the prepchool program, v , 



PndTtf ndability of the Att»n—nt Sy—riet 

•» The '•••••••cnt fuwiariet ar«^ clear enoug,h to give direction fot 

setting objectives and deciding on program activitie^ 

- The aaaeftment sumariea oonvey clearly the educational needs of 
♦ the studetits and the capacit)yor qualify of the program. 

■ ■ ■ ■ ■ ■ ' ' ■ 

3. Potential Effectiveness o£ t^e Assessjient Summaries ; The asfessment 
i» of sufficient depth and ji copy to piermit tti^ deve lopment of a high 
quality program: . ; 

- The summaries reflect the assessment of needs If all students, 
including the educationally disadvantaged, LE8/NES, American 
Iiidian, and students with, exceptional needs and abilities, including' 
the giftlh^^', and is hot limited solely to student achievement. 

- The suHMries reflect an assessnent of the capacity of the school 
•taff and the resources available »to , the school to implement the ^ 
planned program* t 

. - ■ . fl . 

REQUIREMENTS FOR THE OBJECTIVES 

T 

!• Content of Objectives - 

- Performance objectives cover basic skills for all students in 
School Improvesieat programs (by the third year for elaiaentary add 

^ fifth year for :<econdary schools) • 

■ .1 ' • 

- Performiince oj^jectives cover multicultural education (all studeiits 
participating^ in the school pfogram funded by SIP, Title I/SCE, 

- iPreschooDe -V .i;' * . 

- Performance objectives cover ftaff development. 

* , ■ • / 1 ' 

t 

- Per foriwinie objectives qover bfsic skills for participating Title 1/ 
' SGB students. 

^ Performancli obji|ctives cover other instructional ar^s in which ^ 
thejhs'aris/Titli^I/SCE excess cost services. 

fetformance objictives cover ttijOnstructional areas of languagl; 
rtpdingi and writing in both U(gU as- a second language an4 the . ^ 
' prittary lenguagf of the LBS /NBS students participating in a 
kindergarten through grade six bilingual e<||{|iicat ion program^ (a,v 
b, or c)^ 

1 . . » ... 

■ ,^ ■ ■ \ ► .'■,»■. 

- Nrformanca objectivvi ••t the readiness level coVir thi basic . 
•kills for preschcMil participants.. 



■ • . ■ If 



U 



2. Iftiderstandability of the Ob iec^ives' 

—-■ — — .../^ . 

~ The objectives tell clearly what the participants will be able to 
do (peffor«ance dbjecti,vea) •at' what will be'*accoinpli8h€d. 

- "The oLjewtives tell how success ia^reaching the objecC'ivfes will be 
measured, determint^', or judged. > " * ' 



. , ♦t/i ■ ■ ■ ■ ' 

3. Pot.ential Effectiveness ot the Objectives • ♦ ' 



^ 4. 

V 



- The objectives are challenging enough to ensure motivation and 
progress for all students as well a^s staff tfad parents involved 
in the program. * . 

•- The relat^ionsiiip of • the objectives to the assessment is cleai;, and 
the objective; reflect -the priorities identified in the asseaswent/ 

- th« meth.ods u^d in . measuring the achj^eyeitt.ent of objectives rwiir . 
give information useful in future platiiiing*' - / ^ '^''^\:' ^ ' 
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REOUlRBMENTS^^a^l DESCRIPTION/ OF THE Pl,ANNED PROCRAM . 
!• Content of ^th6 /Program Descrjptioh • 

The pr^fC^im description includes all instruytionjal ati^W. ..^^^^ ^ 
I? # . ' by schools with a School Improvement Program (by, the thiifVyear f6r 

. . elementary schools knd by the fifth year for secondaty/schools) • 



- Th^ program description ijiiclii<jes a brief description/of the jptogrt^iki 
in any area ass^e^sed tf be of *J'high quality" in- the/schoal improve- 



" meht Program 



- The/ program description includes instructional setiOices in S.chootj^ 
' - ^ Improvement schools to i?eet the needs of the educitJLonally .diafdyanr 

taged students f-LIS^/NES atodents, and student^ whi have eik^lltidiial 
. . ' abilities or. Weds > including thfe "gifted* oL * " 

. ' - The prograjta descriptionVUcludea the total program\ba«e andjgxc^as 
vv;>i'? cost activl^vesT for theViitle i/SGE participants inttter-'Basic^" 



\ 



'•kill ateas and mult.icul£(l^l education and in any otheiT" ii^struQ-f- \ 
tional or support are^^.in wsich Title I/8CE funds are SudgetfdV 

♦ 

- The description of the Title I/SCE excess cost services. clearly ' 
> ..identifies the services i describes the type and amount of servicei 
4^e«^ribes the integration of tW excess cost services with the 
.• ^ rf^ulft or base classroom program, and links the excess cost 
seryices to the Title' 1/SCE program budget entries. 

The program description includes activities to meet the net... ^> ~ 
the Aiierican Indian studenM (for schools with ten or^mor/f Aaetica; 
Indian students not particiiating in a Jbhnson O'Maiiley; 
Title -rt; or AB 1544 program). 



. .50 . ■ ■ • 
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Hje program description dnpludei the following instructional ser-"'* 
vices in « kindergarten through grade six bilingual education 
program, (a), , or (c), for the participating LES/NES students: 

^ Llcguage,' reading, and writing in both English and th| primary 
^ language of the LES/NES. students \ ... 

• Criteria for the introduction of English language reading to 
^.LES/)1ES students < , 

• Use of the primary language in mathematics and multicultural * 
education 

• Incorporation of history and culture of the IleS/NES students itt 
multicultural education ^ < 

■ . T 

The pro|;riim description of the bilingual education program, (a), 
-(b)v or*4c), describes the staffs development activities in hi 1 in-- 
8^i«4!- teai:hlng methodology and bilingual cross-cultural education 
fot: the teachers and aides in the bilingual education jprogram.: 

J?or schoolsVwith EIA--LES/NES funds only and iiot required to have an 
<a) , (b)r or (c) bilingual education program, the description of . 
the services to LES/NES students includes: 

<i How student needs are to be assessed as a basis fot designing 

• ' the Ijilingual Individval learning programs (BILPs) 

■% ' * " ■ 

. The pr(/cess fpr consulting with the' student and his h^ 
^parent or guardian fegardiilg the BILP ^ , 

• format* for .BILPs 

• How student achievement in academic skills will be evaluated as 
y a basis for measuring the effectivenei|ft of the services crovided 

to the LES/NES* students ^ 

. • (■ . . . - 

The progmm d.^scription includes instructional support activities 
for the preschool participants. : • 



The program description includes suppcfrt activities for students, 
staff, pa'rents, volunteers, SSC, SAC, or bilingual education com- 
mittee (BEC). , * 

The d«scription the support activities includes centraliised aet.- 
vic«s and district assistance strategies (uiilass thise strategies 
art d«scrib(id in ano/ther docunent'* 

/ ' V ■ " 

Tht program description includes ongoing planning activitieaV 

Tha program description includes evaluation activities. 



' : * ■ ' 
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Onderatand ability of the Program DescriptJ , ^ if, • 

- The program description p»akee clear the airMfaenta of the planftin* 
group, and the program description will enable the conmiunity to 
know what the program will, be and what will happen in the program. 

- The program description is understandable enough for the staff and 
others at the school to use the plan as a guide for implementing 

managing the program. The description of the planned activi- • 
ties makes evident what the students and/br adults will be doing.' . 

Potential Effectiveness of the frof^rAm J)e8cripti<«i 
The Instructional Program \ ^ 

1 , ... 

- Th6 planned activities of the instructional program indicate 
responsiveness to individual student needs, strengths, 
int^jtests, and ways of learning. 

- The planned instructional' program wiU enable students^to 
make continuous progress. . 



- It is clear that successful learning experiences can^ result 
from the planned instructional program. 

Support #f the Instructional Prof^rdm 

■ '\ ' ' ■ ; . • 

- T^e plan d^scribei how staff and parents and "community members 
will develop and use the skills and knowledge needed to imple- 

I ment effectively the i^istructional program. 

- The plan describes how parents^will be active par-^ners with 
the school ij^the education of their children. 

- The plan describes how resources will be coordinated to 
^ effectively support the instructional program. 



Ongoing planning and evaluation ; The ongoing planning'. an0 
evaluation procedures decribed in the plan will assist the school in 
monitoring the pirogram and in planning modifications of the program 
for continuing program improvement. 
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INEXPENSIVE JOOK p|StRttei6N PROdftim. 



Although thii program is not a requirement of «<ihbali iri^^fv^t^^^ 
•dminiftered by the Department of ^duiation, w have included %f(»rmi^ 
about it. We ^eel it it a moat worthwhile-program and i^i II be %Vait^ 
addition to'your school. <• { ■. V.'.' ., 't'-^'-^'^'^.^^^^ 



WHAT IS \HE INEXPENSIVE BOOK DISTRIBUTION PROGRAM? 



I 



A 'Reading wgtivation Program 



" Givei Book* to Children ; It may also lend books in a'ddition to giving, 
but on$ of the primary objectives is to provide program parioipants with 
books for personal oi^nership. 

- Permits Free Selection of Books ; The children are, permitted to select 
freely, without adult interference, - from a wide variety of books. 

' ■ ' ■ ■. 

"f Provides ^o the Children a Wide. Variety of Books ; On each occasion when 
children may select books, there Is a wide variety of titles and reading 
levels available to each group of children. * ' J 

" Give a tiinimum Number of Books^yEach Child ; The.projAt permits each 
child to participate in the foUowiW minimum number of book distributions 
,and to receive the following numberjof books at a minimum: 

A project, operating: 

•. During the school year only: three- bookS at three separate distributions. 

• During the summer months only; two books at , two separate dist^ributiOns. 

• Year-round; five Dooks at three separate dii^Cributions. ' .y 

" Has a Book Selection- Co—nt tee ; for the purpose of selecting the books to 
be purchased and matfte available to the children. This book selection com- 
mittee is composed of at least three people and, ide«lly, represents a cross- 
section of the cMiBuhity suph as parents, librarians^ teachers,, and other 
interested citisens. 

- Provides Book-Rt lating Activities ; In addition to conducting book distribu- 
tions, the project provides aa|:ivities designed to stimulat;e children's 
interest in books and reading. Often these events lead up to the day of 
actual boolf distribution. Each project conducts activities and events basi^ 
•'on tha interests vof the children served and tlh4 resources available to the 
project. '41 

- Nod flee Parents and Guardians About the Proyam ; Before the* first dlstrlbu- 
tion or other major activity takes place, th3 project provides Information - 
4boUt the program to the parents end guardlfii^ of the children 8erve<. They 
uee various *eiinef letters home to parents; strategically placed posters: 
public Md la; or -whutever' means la most feasible for th« project. ^ f 1 
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" Xnvolvt' Paranti in the ProiactT: The project attempt* to involve the parenta 
of the children aerved in the planning and operation of the program. 

- Syea Al l Children in the Group gqually ; It does ijot 
|chlld to the exclusion of others in the group served. 



serve one „typ6 of 

■xciusion or ocners in the group served. 
WHO IS ELIGIBI^? 

« * 

- Public agencies interested in operating reading motivation programs are 
eligible to submit proposals for consideration. For example, these include 
state and ^val government agencies; school systems : individual schools- 

{public librarieav;,.A--\:r;.. ■-•^r' - * 

- Private, nonprofit ;'g^«>ijps pJ^vOfrgAni nations are also eligible. Project' 
operators may iricJ<^^;ig)fpMp» via<:h PTAs ; coimnunity service organisa- 
tion*; day care certtWcaj ■ eommuh and recreation centers; recreational 
prlaniiatipns.aiid dapps ; seryite clubti local affilitate? of national 
orgaijiizations'^ and Akaiiy others. \* / ; " 

.: ^ . ''■.'"}■':, > ^ . ■ ■ . ■ . ■ . . 

- £hiidren and youths, at least three years old, who are eligible to enroll in 
preschool, elementary, and secondary schobls may participate in the program. 

I 

- S^^rvices must.be provided fequally to all eligible participants in any class- 
room or group, regardless of race, creed, color, ethnic origin, sex, religion 
economic background, or level of academic , achiev emen t: . 

^ ... 
HOW DOES IT WORK? 
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- Books purchased with the federal ^nd local matching funds must be in^expensive 
books. With few exceptions, these are paperback books. 

- The .federal and local matching funds may be used to purchase books only from 
specific book suppliers which have, been approved by RIF and the U.S. Office 
of Education. RIF has negotiated. Agreements with these suppliers to provide 
special discounts and Aervices to approved projects. 

{■ - Federal funds may matA, dollar for dollar, Ibcal fiinds for the purchase of 
books, Some aources of local funds include donations from individuals, 
businesses, brganiaations , and foundations; state funds; local government 
^«n4*» SIP funds may be use4 for local match. 

■■ -x 

/ * " ^*'« federal l^nds and the local matching funtis may be used only for 

/ purchaje of books. These funds many not be used to cover salaries, operat- 

ing costs , or other expenses . 

- - A ■in^«u« gf $100 and a maximum of $150,600 in federal funds may be made 
avil^ble to a subcontractor , within a single-contract period. 

WHOM DO t COHTACT FOR MORE INFORMATION? 

Reading Is Fundamental (Rip) / Call collect: 

I/lnltlnt 2500 - Smithsonian Institution (202) 381-6117 

Saithsonian Institution - Department of Education (916) 445-9317 

^ . . iraahiB|ton» DC 20560 

#• ■ / • • . • '■• •• ^ 54 «tQ 
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Ap^ertdix G 
LIST OF SELECTEt) REI?ERE)lCkS 



LAWS AND RECULATIONS 



, Th« l976' CiUf<^rni« Edi^feation Code and iupplemeats containing the statutes 
relating to educati,on iMy bji;l putchaved for th^ toj:al price of $45.15, including 
•ale* tax ( 197.6 Code--$^9.35iy 19,^7 •upi|^lenent-'-$8.55; 1978 8uppleiaent~$7.25). 

. \ ■.' . ■ 

The regulations o«i;|:he Superintendent of Public Inatruction and the State 
Board of Education inpl«menting the Education Cpde, compiled as California 
Aduinistrative Code, Title 5, Education, may be purchased for $22.79, including 
sales tax.. In order to maintain the title up-to-d^te, a yearly charge of $56 
will provide for register service.' 

AH these publications can be puir<;hased by mail from:, 

Departdient of General Services 
.'Publications Sales , 
P.O. Box 1015 >i_ . - 

* North Highlands, QA 95660 

These publicatibns may also be purchaser over the counter at 74'4 P Street 
Sacramento, CA (916-445-0238). 



felementary and Secondary Education Act, PL 95-561, 1978 (federal law) 

Available from: Superintendent of Documents / 

U.S. Government Printing Officii 
WashiAgton, D.C. 20402 



Code «o£ Federal Regulations, TjLtle 45 (federal administrative regulations 
necessary for the impleaentation of ESEA) 

Available froa: . Superintendent of Documents 



U.S. Government Printing Office - i;^: -j 

* Washington, D.C, 20402 ^ ■ 
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Ti^ft. foXlowing. publications ate availible through; 

- ::• • ' California State Department o| Education » 
P:Q. Box 271 



I Sacramento, CA 95802 
f(916) 445-1260 



checks Ire accLtl/o ^ r accompany order. Purchase orders without 

uU. ^A I ^"^P'^^^iOMy from government' agencies in California. Sales tax 
should ge added to all orders from California purchasers. 



C^ONSOHDAT ED API^LICATION. PkOGRAM DOCUMENTS 



School P rbgrami Development Manual for 
S chools Funded ThrAuph the ConsolidlTed 
:• Appltotl on. 198Q-81 (1980^ r$i '^n) 

District lil aater Plain fbj- School Improve- 
jnenc; 1979 ($1.50)1 " ^ — 

Common Pa^es:, Forms and Instructions 
, (no charge) 



1^ 



School Plan, Option I: 'Forms &nd 
Instructions (includes instructions 
for Option III) (no charge) 

•School Plan. Optt'on II:: Forms and 
Instructions (includes Instructibns 
. for Option up (na> charge) 



State Preschool: idelines for Cali- 
fomia State .Presc hool Programs (1979) 
.<$i.iO) i — ~ -r- 

BtUngual Bicultural Education; 
llyigual ' Education Serv lpPQ"!^^ H<. 

i9*ai ($i'.25) " 



Guide for Aaaessinj^ "Program Compliance 

wlttij Stat e and Federal Regulations . 

l^iM (po charge for single copies) 



■a 
'■•} 

' 1 



Assistanc e Guide for forming Program 
Rcvisv Cottsortla (1978) (no Charge for 
single copies) 



Handbook '^for Assessing an Elementary 
School Program. 1980 ($1.50) ' 

Handbook fCir Planning an Effective 
Reading Pro f ^ram (1979) ($1.50) 

*Rlannlng Handbook (1978) ($1.50) 

Guide for Ongoing Plannin g (1977) 
" ($1.10) : ■ 
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(^■- *Di9cus3ion Guide for> the California f 
'School Impy)vement Program X1978) 
($1.50) 

*Establi8hing School Site Coun cils ■^^ 
(1977) ($1.50) ~r 7 

Planning for Multicultural Education 
as a Part of School Improve ment 
(1979) ($1.25) ^ 

^Putting It Together with Parents 
(1979) ($0.85) r~~ 

*In8tructlonal Grouping Pradti(^es 
Related to Student's Sp e<;ia1 Needs 
^1979) ($1.50) 

Pupil Personnel Services; Needs : 
Problems, a Plan for Solutions 
(1975) ($1.65) 



*Also available In Spanish at the same price, 



.1 F 
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(Sefr Se.lgcted Publicationt for a 
. Bore coapUte list of curriculun 
■«t«rUls.) 

"^ Art Education Fraaewyrk (1971) ($ 0,85) 

California Curriculun Fraaeworks: A 
Handbook, for Production. laplenenta- - 
tion, and Evaluation Activi ties (1977) 
($0.65) ' — 

Draaa/Thaatrc Fraacwork for Califoriyia 
Public School! (1974) ($1.05) 

Engliah Language Framework for Cali- 
fornia Public School I (1976) ($ 1.50) 

Foreign Language Fraaework for Cali- 
fornia Public Schools (1972) ($ 0.85) 

Health Instruction Fraaework for Cali- 
fornia Public Schools (1978) ($ 1.35) 

< 

Mathe^tatics Fraaework for California 
Public Schools (1S75) ($ 1.25) > 

Physical Education VraaewOrk for Cali- 
fornia Public Schools (1973) ($ 0.85) - 

Fraaework .in Reading for the 
Eleaentary and Seconder ^$<{hoo Is 
of California (1973) ($l.n). 

Science Fraaewo^it for California 
Public Schools (1978) ($ Lit) 

Social Sciences Education Fraaework * 
for California Public Schools (1975) 



Handbook for Reporting and Using Test 
Results (1976) ($8.50) 

tStudents' Rights and Responsibilities 
Handbook (1978) ($1.50) 

Handbook Regarding the Privacy and 
Disclosure, of Pupil Recordff (1978) 

($0.85) ; ^ 

\ . ** • 

Site Manageaenf (1977) ($ 1.50) 



,1 California School Account il 

(1976) ($1.65) : — 



Manual 

->!- 



California School Effectiven ess Study 
(1977) ($(^85) 

California Private School Directory 
(1980) ($5.00) : 

• » 

California Public School Direct ory 
(1979)" ($11.00) ' ^ 

List of selected publicatiras of 
the State Departaent of Education 
(hi) charge)' % 

Rosaler, Jean, How to Make the Best 
School Site Counc il in' the World 
(1979^ (Mo charg^il sciioola and 
other public agencies In California) 

Improving the HUinan Environment of 
Schopls; Problems and .Strategies 
(15J79) ($2.50), 



tAlto availablt iQ Spanish at yie aaM price < 
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